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ABiTHACr 

This guide can be used by educators a^ a^i. revels in 
assistTng learners or all ages lo think constructively about their 
personal futures* The first section provides background material for 
tiin teacher/f aciliua tor describing the futures movement and its 
development^ study, and trends. Trends are review^a in tae following 
areas; work/leisure, education^ lifestyle^ the individual^ society, 
ana learning* Some prograrn objectives are also suggested* The second 
section consists of an extensive general bibliograpny i^ithDut 
annotatigns^ an annotated bibliography, and bibliographies targeted 
to specific educational levels. The third section contains individual 
and group activities divided into elementary^ junior nigh, senior 
high^ and college/adult education levels* Each activity is 
accompanied by a facilitator's guide which includes anticipated 
student outccaes and step^by-step directions, (RC) 



* aeproductions supplied by EDSS are the best tnat car* be made ^ 

* from the original document. ^ 
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PREFACE 



Like the weather, the future is something we all like to talk 
about. Most of us have opinions and viev/s as to what the future will 
be. Perhaps one of the reasons that it is popular is that no one 
really knows ^ or can ever know, the future--but we can all have 
opi nions , 

As a general topic of conversation, the future can be popular 
and entertaining, but hardly useful. While aimless philosophizi nc 
sbout the future undcubtadiy lialps to pass tiie time, and provides 
some future insights to which people may wish to be responsive, it 
does little to enable people to enhance their purposeful ness or 
planfulness. 

Several years ago, the ERIC Clearinghouse on Counseling and 
Personnel Services^ (ERIC/CAPS) became interested in how we might 
utilise the vast reservoir of accumulated knowledge and Ideas in the 
ERIC data base in a way that vould help futurize education. Almost 
instantaneously, through ERIC^ we can become aware of many past 
happenings; we can become "conversational historians." We at CAPS ^ 
became i.itrigued by how we might use ERIC resources to help individuals 
and educators think and plan more purposefully about the future. 

In pursuit of this idea, CAPS developed a special project 
entitled EFIC-'-Educational Futures Issues Component, EPIC, an 
ERIC-.nded project, developed a survey and several special publications 
which spoke to some of the major issues that ERIC Clearinghouse 
personnel and advisory committee members had Identified. Now, in 
response to concirns about how to help prepare people to meet and 
cope with the future, we have developed a new resource. Images . 
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We see it as a tool that can be use 



d b 



levels 1n 



assisting learners of all ages to th' 



^!cti vely 



about their personal futures, and tc 



sel ves for 



t: 2 array of possible futures in wh 



ed uoon to 



participate. It expressly contalnr 



□aches and 



exercises so that each facilitator 



ninn or herself the 



approach which is Jiost appropriate 



that I ma ges also has 



a hidden benefit--not only does it 



in which participants 



can experience the future. 



it also 



facilitators to examine 



their own attitudes and values about the future as they select and 
supervise the activities. CAPS anticipates that such involvement 
will broaden those who use Images and make them better persons 
and educators. 

So--we present Images: A Guide to Futurizing Your Classroom , 
Use it, experiment with it, dissect it, revise It, and reflect on 
it. We feel that it can contribute to you and your teaching* YqUj 
likewise, can contribute to it by sharing with us your reactions, 
ideas, and your own images as to what it jj^ or can be . Let us 
hear from you; let us open a linkage between us which may serve as 
a bridge to the future for our mutual enhancement. 



Garry Walz 
Carol K, Jaslow 
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TNTRODUCflON 



This is ths first age that's ever paid miah attention 
to the futio'e^ uHah is a tittls ii'^onia^ sinae we may 
not have am. 

-^Arthiir C. CLark&^ 

Just like Scarlett O'Hara, most of us take tomorrow for granted. 
Our personal battlecry seems to be, "Never do today what you can put 
off until tomorrow!'' As a nation, we prefer not to come to grips 
vvUh majof^ problenis bui: to use band-aids when we really need 
restorative surgery. 

But time has a way of running out despite our best efforts to 
make it stand st111--and it is definitely running out in terms of 
energy suppliis, food supplies, clean air, and the potential to 
devilop further and to live 1n peace. No longer can we ignore the 
danger signals that flash at every turn. No longer can we plunge 
into tomorrow with our eyes and minds closed, entrusting the burden 
of planning and 'decision-making to someone else. 
We are that ''someone else!'' 
■ But most of us, living primarily for today, knowing just enough 
about yesterday to fill in crossword puzzles, can make only uneducated 
guesses as to what tomorrow portends. A gypsy could do as well! ^ 

How--and where--then, can we create an environment conducive to 
legitimate learning about and planning for the future? 

Sicause making Informed decisions depends ^jm^knowl edge-based 
judgments, we must set early founddtions for future-oriented thinking 
and learning. We must provide opportunities for our children to 
grow up cognizant of their journey Into tomorrow--accept1ng of the 



notion that tomorrow may not, nead not, perhaps sjouj j^ not be like 
today -. 

America's aducation system, because^ it touches the greatest 
number of chndren and young people, is the most appropriate arena 
in which to explore the future. America's teachers must be prepared 
to help ' futurize" America's youth so that upcoming generations will 
be better ablt to adapt to changing circumstances. Not only must 
teachers "teach'- in the traditional sense, they must act futures 
facil i tators--creati ng future awareness ^ encouraging future imaging, 
and helping young people explore logical paths toward shaping their 
om future. 

Images: A Kit for Futurizing Your ClajSroom has been developed 
on the assumption that the classroom is the ideal place In v^hich to 
review what has happened 1n the past, to analyze the present, and to 
use these learnings to envision a preferred future. 

Nan survives uniqiwty by his aapaai^^_' to aat in the 
Dresent on the baais of past fTOgpienog aonsidered 
in terms of jlutupe aonsequenaeB , 

-John MaHale- 



ABOUT THIS KIT 



Images does not purport to be u curriculum guide. It does not 
give you lesson-by-l esson structures for classes in geography, science, 
mathimatics— there are many such total curricula available. Images 
does provide the "props' with which you, as teaclier/facn itator (T/F), 
can assist young people to plan their futures--the1 r education, work/ 
leisure time, and life style. Images 1s developed in three major 
sections. The first provides a comprehensive look at the futures 
movsment--what it is all about, how it developed, how it can bs studlad, 
and where it 1s going. The second section is comprised of an extensive 
listing of print materials, from which you may pick and choose, to 
use yourself and/or with your students as background reading. The 
third section contains activities designed for use with individual 
students and/or groups. The activities are independent of each other; 
you can use them In any order, and some you may choose not to use at 
alK • \ 

We who have developid Imag. have done so in concern for the future 
of our children, our country, our world. We are^convinced that we can 
no longer hand over our destiny to otherS'-we must work today to 
shape our own tomorrow. 

You, the classroom T/F, are in the front ranks of this quest 
to understand the future. By helping young people to develop awaren: 
of, and responsibility for, their own futures, you can play a vital role 
in ensuring that not only will a new day dawn but it will be a better 
day for all of us . 

We are the future^-the future starts now! 
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USING I HIS KIT 

General Instructions to the Teacher/Facn i tator 

* 

Prior to using the Kit : 

1. Study the Kit thoroughly. Become familiar with the sections 
on "The .Future in Brief'^ and "Activities." Pay particular attention to 
the Participant Materials (white piper) and the accompanying Facilitator's 
Guide (yellow paper)* 

2. Read through the various activities and select those you 

feel most appropriate for your group, The activities hdye been divided 
according to education levels-elementary, junior high, senior high, 
and college/adult. Some activities will appear In more than one 
educational level but will be specifically geared to the age level 
and interests of those particular students. 

3. Each student should have a standard 3-hole looseleaf binder. 
(Some students may wish to make a decorative cover for their binders 
featuring their personal images of the future J 

4. After selecting an activity, remove the appropriate Activity 
Form from the Kit, and duplicate the nUmber needed for your group. 

Be sure to 3-hole punch the forms so they fit Into participant 
workbooks. 

5. Remember that, while the activities can be used "as is," you 
should feel free to create your own using those in the Kit as models 
or guides. Within/each ictivity, you may sifbst'^tute suggested topics 
or call on the group for topic suggestions. 
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During each activity: 

1. Provide your group with an ovarview of the purpose and 
goals of each activity. Raview the instructions carefully with 
participants after distributing the Activity Forms, 

After aach activity : 

1, Have the students add their completed Activity Forms to 
their notebooks so that they can maintain a complete record of their 
Futures Activities. 

2. Record personal observations as well as partlcioant comments 
about activities. These will be valuable should you wish to repeat 
the activities or use them with other groups. 
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FUTURE IN BRIEF SECTION 
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USING THE "FUTURE IN BRIEF" SECTION 
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The first section of Images prestnts a concise but comprehensive 
view of the futures movement, from Its earliest beginnings In Grecian 
times to the present. It briefly examines a variety of techniques 
used by futurists 1n developing Ideas about the future^ and discusses 
the value of teaching futures studies in classroom settings. Social 
trends, general broad-based educational parameters, and guidelines 
for establishing program objectives are delineated. 

The teacher/facilitator (T/F) should use this section to obtain 
background Information on the futures movement which will make him/her 
more knowledgeable about, and perhaps more comfortable wlth^ teaching 
futures studies. Pat't4ci pants, too, should have some background 
information to provide them with a mind-set for the activities In 
which they will engage. You can select material from this section to 
share with your students, such material being dependent on the age and 
maturity of the group. 
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The future of the past is in the future, Th& 
future of th& present is in the past. The 
future of the future in the present.. 

-John MaEaie^ 

In a time dominated by economic uncertainty, international tension, 
and domestic problems, many may question the value of, and even necessity 
for* futures studies in educational settings. Every decade seems to have 
its special focus for education, that area in which the public wants-- 
and expects--! ts young people to become instant experts. In the 50 's 
"Sputnik" gave rise to interest in science and technology. In the 60's 
education itself was on trial; it was forced to stop, look, and listen 
to its numerous constituencies, each demanding to know not only the 
"what" but also the "why." The 70*s emphasized knowledge of self, 
coupled with self-exploration and hedonism. In the 80' s, we seem to 
have run our course and are beginning to take a more global look at 
life, recognizing the interrelatedness of events^-ruptures in the 
Middle East/oil production, revolution/price of gold, drought/population 
shifts. As a nation, we are recognizing that while we can no longer 
assume the burdens of the world, we can--and must--make ourselves a 
part of that world. At a time when many of us are distressed by 
the nonresolution of conflict in Korea, Vietnam, and the Middle East, 
ready to plunge our heads into the sand and wait for it to get better, 
we are being forced to deal with global Issues that are decidedly 
unpalatable to our personal and national goals. As individuals and 
as Americans, we must learn to accept and deal with the fact that 
it is we who must accommodate to our finite resources, to the national 



aspirations of other nations, to our Interdependence, to an altired 

future standard of living. 

Heretofore, the future has been a place into which we could 

spring with bold ideas, unlimited resources, and great assurance. 

Now the future^ is more forbidd1ng--we must approach it with cautious 

optimism based on knowledge and reason. We must sow the seeds for 

future thinking early in life so that by the time our young people 

become our leaders, they will understand that their decisions for 

the future must be anchored in events of both past and present. 

By-aBBuming a futwp&^ man makQB his present endm'abte and 
his past memingful, Pastj prmsentj and their altemative 
futwpmB int&rweaoe in the anttQipation and prediation of 
his future aations, (MaHale^ 1969^ p, S) 

What Is Meant By Futures Studies ? 

An aggregate of names exists for describing the concept of the 
future: futuris m, futurology , futures research , futuribles , and 
prognostics . For this Kit, the terms "futuristics" and "futures studies" 
have been selected, Futidristias is defined as a field of activity 
that seeks to identify, analyze, and evaluate possible future changes 
in human life in the world,. Implying a rational (rather than mystical ) 
view of the future that .also accepts artistic, imaginative, and 
experiential approaches as useful and valid contributions (Cornish, 
1977). Futures etwii^s is defined as the study of the future as 
a part of school curricula, usually incorporated into English, science, 
social studies, or mul tidisclpl inary courses (Haas, 1980), Because 
the future refers to a period of time which has not yet arrived and 
has no meaning as an independent concept, futures studies is the study 
of ideas about the world in the future, based primarily on perceptions 
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of where the world has bien and where it appears to be going 
(Cornish, 1977), 

What Is The Futures Movement All About ? 

The futures movtment is gradually forming a philosophy of three 
basic principles: (1) the unity or intirconnectedniss of reality; 
(2) the crucial Importance of time; and (3) the importance of ideas 
(Cornish, 1977). 

The first principle, based on the perception that the universe 
is a whole rather than an aggregate of independent units, suggests 
an interconnectedness between everything in the world, including 
humans. This holistic perspective views unity as unity of time and 
space so that the world of the future is created from the world of 
the presents a world 1n which individuals owe their existence to the 
happenings of the universe and are Inseparable from it. 

Futurists are beginning to name parts of the future ranging 
from five to fifty years ahead. These periods inc ude the immediate 
future (lip to one year hence), the near-term future (one to five 
years hence), the middle-range future (five to twenty years hence), 
the long-range future (twenty to fifty years hence), and the far 
future (fifty or more years hence) (Cornish, 1977), Two important 
considerations in this type of time orientation are that today's 
decisions may dramatically change the middle-range future, and that 
almost anything can be accomplished in twenty years. Witness the 
development of the nuclear bomb and the landing on the moon; once 
decisions were made to undertake these tasks, both were achieved 
wtthin a relatively short period of time. 
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The systematic development of ideas, i,e,, tods of thoughtp is 
of great interest to futurists. These "images of the future" are the 
bluiprlnts by which individuals construct thtir lives (Cornish, 1977). 
A desirable world can be created if consensus is reached about what 
a desirabli world should be and how it should be achieved. 

How Did The Futures Movement Develop ? 

Basic principles of futuristics did not erupt suddenly. Rather, 
they evolved through historical attempts to combine knowledge of the 
pasts present^ and future. Future thinking has moved from the solely 
theoretical to a fusion of the theoretical and the practical --meshing 
Images of trends with knowledge and , "how to"--to ultimately achieve 
what Is desired. Modern futuristics is distinguished by an active 
and systematic orientation toward a range of alternative future 
possibilities rather than toward a single predicted future occurrence 
(Fitch & Svengalls, 1979) . 



Pyramid Model 



Time Period 



Concern 



Ancient 




focusing on the sociogeopol Itical 
needs of humankind 



studying the future 1n terms 
of the world and individuals 
\in the world 



ing trends in the 



imaging preferred future 
^'in terms of self and 



the world 



Modern 
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One way In which to trace the futures movement 1s to examine 
its beginnings* when a few vislonarits approached it in a highly 
esoteric way. The origins of the study of the future are traceable 
to early ancient inscriptions intended to convey information or 
preserve records. Early Greek historians , logographoi , were the 
early forerunners of modern futurists\ Herodotus and Thucydides 
helped historians to understand not only that life does exist in 
many ways but that it changes over time--the concept known now as 
"cultural change." Plato's Republ ic gave birth to the Utopian 
tradition of an ideal society ruled by philosopher-kings. Plato 
suggested that systems regulating human affairs differed In quality 
and could be analyzed, evaluated, and even Improved; Republ 1c 
marked the beginning of a voluminous body of Utopian and dystopian 
(anti-Utopian) literature, extending through Sir Thomas More to the 
writers of the twentieth century. 

After the fall of the Roman Empire and during the Dark Ages 

and medieval period, interest in the future was directed toward 

- - 3 

heaven rather than earth. From the eleventh through the fifteenth 

century^ Europe gave birth to a cultural and Intellectual revival, 

highlighted by the book Utopia by Sir Thomas More. Sir Francis 

Bacon's New AtlantlS i published In the sixteenth century, argued that 

man had the ability to Improve his condition through science and 

industry*-the formulation of the Idea of "progress" which became 

characteristic of modern western man through the seventeenth and 

eighteenth centuries. Progress, as part of the conventional thought 

of the nineteenth century, became highly visible with the Invention 

of the locomotive and steamboat, the expansion of British and 
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French ovtrseas fmplreSs the march of civil ization across the 
AmericaSi numerous invintlonSp growing industrial output , discovaries 
1n chemistry and physics, and the development of programs for social 
welfare (Cornish, 1977) , 

Although tht twentieth century dawnid brightly. World War I 
soon brought a collapse of optimism. The first half of this century 
has seen the Russian Revolution and the rise of Communism, inflation 
In Germany, Fascism in Italy, the stock market collapse and Great 
Depression in the United States, the rise of Hitler, World War II, 
the atomic bomb, and the Cold War. Efforts to anticipate future 
developments continued to move forward at an even greater pace. Many 
individuals in both Europe and the United States made significant 
contributions to the development of futuristic theory and practice 
(Fitch & Svengalis, 1979). In Europe, one of the early attempts 
to define the study of the future was made by Oss1p Flschtheim in 
the 1940'Ss who coined the term "futurology'* to mean the projections, 
plredictions, and planning procedures as well as goals, norms, and 
values concerning the future. The Frenchman, Bertrand da jouvenal, 
preferred the term "futuribles" to designate things which can be 
deduced by the mind from the present,. but which do not yet exist, 
a combination of ideas about the future based on concepts of human 
intelligince and will. Fred Polak, a 'Dutch scholar, used the term 
"prognostics" to suggest a study approach Involving a set of mental 
attitudes as well as a variety of quantitative and qualitative 
techniques, Robert Jungk, founder of the European Mankind 2000 
project, approached the study of the future from a comparatively mori 
practical standpoint by concentrating on the need for broad democratic 
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participatlQn in setting societil goals, and the niid for trans- 
formation of educational institutions in order to produce more 
creative and imaginative persons. 

Sh^turiBtioB 1n the United StateLi has derived many of its 
theoretical foundations from these scholars* Among those recognized 
as representative of futuristics thinking in this country are Alvin 
Toffler, who stresseL> anticipatory democracy with popular participation 
and feedback; Daniel Bell, who focuses on the postindustrial society, 
with increased emphases on providing services, controlling technology^ 
and using theoretical knowledge; Herman Kahn. who embodies establishment 
optimism^ using science and technology to solve major problems;. 
Robert Theobald, who uses a communications era. Unking individuals 
through comniunlcations networks; John McHale^ who holds with collective 
futures, tfanscending current values systems and adhering to values 
based on a global-ecological ethical imperative; and Willis Harman, who 
looks to a coming transformation, imp^lying the dominance of ecological 
and self-reali|ation values. 

After World War I^, the main impetus for studying the future 
came from the demand for national security,; Following the military ^ 
forecasting by the Air Force's Project Forecast 1n 1963, the process 
of analyzing policy alternatives was Institutionalized through the 
estabVishment of Project RAND, later the RAND Corporation, Over 
time, there appeared the Institute for the Future, the Futures Group, 
tfre^Hudson Institute, and Resources for the Future, Inc., to name a 
few. During the 1960's, in the United States and abroad, a great 
many futurist organizations developed whose representatives tended 
to be well-educatSd persons in a wide variety of occupations. Including 



education, sclencei Industry, and government. Examination of the tjture 
continued Its importance as a field of study and spread through a broad 
spictruni of society. 

How Is The Future Studiid ? 

lOtmjledge of the past does not autamatiaally beaome 
knowledge of the future. ^Mledge of the futiMpe 
must be areated by using data obtained in the past 
as raw material for fashioning ideas about the 
future. (Coxmishj 1977^ p. 104) 

In developing Idiis about the future, futurists use many techniques 
to determine and design future-oriented activities and plans (Dickson, 
1977), ^ 

Trend ExtrapQlation is a common form of forecasting based on the 
premise that the past prcvldss patterns as to what will happen in 
the future. It uses mathematical equations and variations of the 
S-curve, A problem, however, is that it does provide for trend 
reversals and major shifts. 

Trend Impact Analysis picks up where trend extrapolation leaves 
off. The computer picks the best-fitting curve of a trend to serve as 
the base-line "surprise-free" future. A list of events which could 
have an impact on the trend are applied, permitted to happen, and 
then projected by computerization. 

Barometric Forecasts is a catch-all term covering a number of . 
techniques In which some aspect of present reality i€ used to reveal 
the future, , . , ' 

Future'ScannInq is a trend analysis program monitoring a variety / 
of publications, whose Items represent ideas or events with long-range 
consequences , 



Del phi uses a group of experts to answer a series of specific 
questions. Following collection of the first-round of forecasts , 
results are sent to participants who answer the questions again. 
This process is repeated until something close to consensus is achie 

Cost-Impact Analysis acknowledges the. fact that when certain 
events occur, they affect other events; these interrelationships are 
then examined. 

Computer Simulation is a computerized replica of some system 
which can be used to work out a series of predictions or gaming, i *e 
experimenting with selected variables. 

Scenario Writing is a narrative form of chronological history 
written in the future,, 

) 

Where Is The Futures Movement Golnq ? 

Recent demographic and soclogeopoH tlcal trends, identified by 
the various techniques for studying the future, suggest a shift in 
focus from subject matter to conceptual frameworks , increased 
attention to the development of human potential, greater educational 
accountability, and. more experiential learning (Reeder, et al,, 1976) 
The world appears to be entering a period of great discontinuity and 
change. .Humankind will be forced to adapt to the increased Inter- 
dependence of events and nations. Other characteristics of the futur 
include acceleration in the rate of change, greater technological ^ 
complexity, alternative energy sources, more hunger and crowding, 
pressure for human equity, international problems and increased 
demands by less developed countries, changing concepts of work and 
leisure, more governmental debt, threats to freedom^ and movement 
toward a postextravagant society (Shane, 1977). 
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The futures movemint now rests with educators (see the Pyramid 
Model) and not just those who have chosen to affiliate with futurist 



groups. If education is intinded to transmit the cultures, knowledge 
and values of socitty, then 

it is the task of the teaaher to fmlp give Btudenta the 
tools md attitidMS that will help them and us survive 
in the midst of a historiaal transformation. There 
is a need^ taoj for positive images of iJ%e future. 
People need to feel that they aan aope^ and theplaoe 
to start that feeling is in the sahools. (Griffith^ 
1974^ p,^ 193) 



Why Should the Future Be Studied in School. ? 

Education should prepare eaah person to develop his or 

her unique strengths as fully as possible within the 

Qontemt of the world in whiah he or she will live. 
(Theobaldj 1979^^. 26) 

Education today faces the responsibility of preparing students 

for entrance into a society which has undergone more" change in the 

last 30 years than in the preceding 200 years (Chatwood, 1976), 

With such continued acceleration in the rate of change, education will 

have to teach individuals. survival skills to cope with stress and 

risk and to approach learning as a life«long process occurring both 

Inside and outside the classroom. Futures-oriented education focuses 

on teaching skills and subject matter that will help students meet the 

challenges of, and predict , the future/ 

ITie future of eduaation itself will be best served 
if the burgeoning interest in tomorrow is not^ as 
it predominantly still is today ^ ahanneled into a 
separate discipline^ but insteM is made pervasive 
throughout the entire aurriaulum. (Strudler^ 1974^ 
•p. 176) , ■ 

Infusion of futuristics theories and ideas into the curriculum 

provides an integrated, synthesized approach to knowledge and skill 

acquisition, and calls for teaching students to ''appreciate the 

1? 



Intirdependent nature of learning" (Norrls, 1976, p. 7). It prepares 
them to anticipate and adapt to change so as to become aware of the 
way 1n which they make decisions and the impact of those decisions* 

Fiiturca studies is 

a proaess of p&Taeiving future pot&ntiai^ probljmsj and 
alt&rnativBS as options for soaietal ahoiae. Its ^ 
teahniqu&s md^ aiwriaulum foster a long-range cmd open^/ 
ended attitudg'in studentSj giving then^ personal 
praatiae in deaision-m^ing whiah they aan apply to 
their own lives and the aomnwiity of whiah they are 
a port, (0iatwood^ 1976, p, l\ 

Futures studies incorporates learning inquiry strategies and /problem* 

solving techniques which provide open-ended solutions and alternatives, 

but with the implication that present actions and behaviors influence 

the happenings of tomorrow. An interdisciplinary approach to the 

study of the future helps students distinguish between possible, 

probable, and preferable futures (Fitch i Svenga11s, 1979). 

Futures studies should help students achieve some of the following 

goals: (1) anticipate change; (2) survey forecasting methods; (3) devel 

abilities to relate ideas and Information between disciplines; (4) 

facilitate interactions between themselves and teachers; (5) recogniz: 

the impact of technology on society; (6) learn to evaluate forecasts 

and utilize feedback; (7) study major trends; (8) explore ideas, ■ 

images, and ntodels of the future; (9) examine case^studies in specific 

problem areas; and (lO) develop alternate scenarios (Thomas, 1977). 

What Are Some Social Trends ? 

For educators to futurize their classes involves \ 

reeducating oneself, opening to an entirely new and \ 
" . sometimes emhitwrdting range of potentials mifhin \ 
oneself as well as of the soaiety at large, (Cha'hJood^ 
1976,. p. 3) 



Administrators and teachers who recognize the disirability of 
sensitizing students to thinking about and planning for the future 
will need to be awara of social trends and prograni objectives which 
are consonant with those trends and with ^the parameters of public 
education. Students 5 even very young oneSt should become aware of 
the world beyond themselves and their families, and of the way that 
world impacts on them. Only then can they accept the need for looking 
ahead=-fQr the personal and governmental planning that must take 
place if their lives are to provide the most satisfaction to them with 
the least disruption to others. Some trends to be considered in the 
development of futures studies curricula include the following 
(Miller, et al., 1976): 



Trends in Work/Leisure 

^ ' 1 . To reconcile the leisure society with an individual's need 
for dignity, paid employment will no longer be a prerequisite for 
dignity. 

2. By 1980, 38% of all families will have an income over 
$15,000 in real 1970 dollars, up from 2H in 1970. This increasG 
in affluence, combined with Increasing economic dislocations that 
cause periodic unemployment, will lead to the evolution of a leisure 

ethic^. ^ 

3. By 1980, half of the working force, at the middle levels 
of employment, may consist of women workers. This will cause, 
significant dislocation and disruption to many individuals and groups, 

4. By 1975^ according to a recent news^ report, 37% of every 
dollar spent by the U.S, government went for income security in 
direct government payments. In the years ahead, the transfer 
economy may be expected to expand and develop into a more 
rational system and guaranteed. income system, 

5. ' The wealth accumulated by middle and upper middle-class Americans 
^in the last decades will ba passed through to the next generation 

and will represent a sizable increment of non-work Income, This In 
combination with the decline of economic ambition In many youth will 
result In new work roles and greater leisure time. 
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6. We can antlripate a continued blending of "work" and leisure'- 
pursuits, both at the "micro" level, with shared responsibilities for 
both economic activities and domestic duties, and at the "macro" level, 
vvith increasing concern for the creation of meaningful work, personal 
growth opportunities, continuing education and related amenities within 
the work-pl ace . 

7. Today's young adult may be expected to devote only one=s1xth 
of his/her remaining lifetime to work (as defined in the economic 
sense), while about one-fourth of that remaining lifetime may be 
classified as ^'leisure." 

8. Over three- fourths of the work roles will be service to persons 
instead of working with things. The ability to acquire and process 
information at different levels of interpersonal relations will be the 
key talent demanded by this economic system. 

9. There will be a decrease 1n the need for highly focused 
specialists and a movement emphasizing the importance of general ists 
and interdisciplinary teamwork. 

10. There will be increasing demands by workers to make all work 
roles meaningful and satisfying. 



Trends in Education 

1, Changes in jobs and occupations through a person's lifetime 
will be a typical pattern. 

2r Youth will be more comfortable with the world than adults. 
Youth have been living with rapid change and future shdck all of 
their lives, and , therefore, are less affected by them than adults. 
This means that in the future the clear distinction between students 
and teachers will diminish. 

3. Society will be information-rich rrt|ier than information- 
poor. As information increases, it becomes c^r'uclal for education to 
do more than help disseminate Infonriatlon * 

4. Consumer advocacy will continue to Increase. Future prediction 
Indicate that -cons^umerism will also be applied to education. 

5. Change will accelerate. Education will be a life-long process. 

6. Society will become increasingly complex. As. society becomes 
more complex and changes more rapid,^ there will be a grovving levfel of 
sophistication needtd for coping wjtfi the demands of life. This will 
result in an emphasis within schools on helping. students become creative 
problem solvers. ; 

7. Education will become less and less a matter of transmission 

of accumulated knowledge and more and mors a process of developing the / 



thought processes and values and sknis that arr? needed for adapting 
to and initiating change. 



Trends i n Li fe Styl e 

1. There will be many more marriages (and more divorces) as 
younger people seek more fulfilling and supportive family lives* 
Pursuit of rewarding relationships will continue to grow. There will 
be a need to develop new family and marriage patterns, 

2. There is no way for the more than 10,000,000 new families 
that will be formed in the next decade to live 1n single family, 
detached houses in the suburbs. The capital for this will not 
exist. 

3. For the first time in human history, a country has achieved 
such great wealth that the Individual has supplanted the family as the 
basic unit of society. This is the result of the technological 
revolution which has freed the individual ^^ncluding the female, the 
biological revolution that makes possible tha sexual emancipation of 
the female, and the exterided life-span which has increased almost 
100% in the past 75 years. Women's liberation finally made it when 
women could at last control contraception and be self-supporting* 

4. The traditional marriage contract will become only one of a 
number of ways of providing for intimate relationships between individual 
and groups of the opposite or the same sex, 

5. Gradually formed, long-term relationships will be less of a 
pattern than will more spontaneously Initiated, short-lived relationships 

6. A recent study indicated that "familism" Is supported by 2 out 
of 3 of the population 16 and older. ''Familism'' Is the belief that 

the essential satisfactions of life stem from commitment to activities 
in the immediate family unit rather than from outside sources such as 
a career. 

Awareness of social trends provides the background against which 
the present can be better understood and the future projected. Since 
the classroom is the appropriate arena in which futures studies should 
be "staged,'' teachers and administrators need to be, additionally, 
cogniiant of educational parameters within which to develop their 
courses. 

Public Education (PE) in the United States derives its purpose 
and direction not only from the nature and potential of the individual 



and his/her community but from the nature of society--its past, present 
and future ("School Curriculum Design," 1974). 

PE assumes broad parameters within which states, school districts 
and local communities develop their programs of public instruction. 
Such parameters focus on the individual, society, and education/ 
learning, and include the following: 

The Individual 

-Every person has inherent worth and dignity which must be 
recognized and supported by all public institutions. 

-The Individual has a basic need to belong to and be accepted 
by social groups. 

-All people are more alike than different in their basic needs 
for growth and development. The powers, of thought and reason, 
however, cause people to seek to fulfill these needs in sig- 
nificantly different ways and to different degrees/ 

-Although dependent upon the physical and social environments 
for many of one*s needSj the individual values freedom to 
exercise control of one*s life, 

-Humans are active beings in constant interaction with their 
environment. 

-The individuars ability to cope with the present is the best 
predictor of his or her effectiveness in coping with the future. 

-One of the individual's most Important tasks is to develop, 
identify, and accept a basic and sound set of values to guide 
his or her growth and development. 

-The individual's self-concept is paramount to his or her sense 
of well-beings motivation and success. 

Soci ety 

-Effective involvement in decision-making requires competency 
in areas of skills and knowledge but not necessa: y the same 
level of competency in all people. 

-Societal changes promote changes in the ways people seek to 
meet their needs, which v turn promote additional changes in 
society and In social Institutions, 

-Societal changes require a system of public education which is 
flexible, adaptable, and future-oriented, 

-Continuous societal changes require citizens who can learn, 
unlearn, and learn again. 

-Solutions to worldwide problems will demand the increased 
attention of each individual and cooperation among people 
of all cultures. 



Education/Learnl ng 

'Education Is a continuous process. 

-^Schooling is society's basic process for educating its members. 
Public schools reflect a basic commitment in our society, 

^Present problems of society and alternatives for the future will 
become the basis for problem-solving learning activities with 
the knov/ledge of the past used as a resource for seeking 
sol utions , 

-Skills in planning, predicting^ creating, and adapting will become 
basic skills in a schooling context. 

-To meet the needs of society and Its individual members § schools 
must become rrore flexible^ more adaptable, more creativcs and 
more responsive to changing needs. ("School Curriculum Design^" 
1974, pp. 5-9) 



What Program Obj ectives Shou I d be Estab i Ished? 

What, precisely^ should futures studies seek to accomplish? What 
basic objectives should it seek to reach in the classroom? What 
outcomes should there be for students? 

Some guidelines for determining objectives for futuris education 
programs s recently developed under the auspices of the National Council 
for the Soda! Studies, Washington, D.C. (Fitch, 1979) may be of help 
to educators interested in incorporating such objectives into their 
own programs: 

-Futures education should attempt to help students understand the 
concept of alternative futures. 

-Students should be given opportunities to Investigate a variety 
of alternative futures. 

-Students -shoul d be given opportunities to understand the 

differences among possibli, probable, and preferable futures. 

^Futures education should aid the student to understand the 
concept of change. 

-Futures education should promote an understanding of the possible 
modifications in human behavior necessary for the future. 

-Futures education should promote a holistic view of the natural 
and social worlds . 

-Futures education should promote an understanding of important 
societal trends and their implications. 
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Futures education should promote an understanding of the rela 
ships between values and the future. 

Futures education should promote an understanding of the idea 
of major humanists and the methods of futurism. 

Futures education should promote an understanding of the 
relationships between past, present, and future. 

Futures education should promote a variety of additional 
perspectives and inquiry strategies. 

Futures education should promote the general improvement of 
basic research and communications skills. 
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USING THE BIBLIOGRAPHY SECTION 

This section contains several bibliographies; (1) an extensi^/e 
general bibliography, without annotations; (2) an annotated bibliography; 
and (3) a series of bibliographies targeted to specific educational 
levels. The annotated and educational -level citations are gleaned 
from the general bibliography but are separated into subsets for 
your convenience. Citations with asterisks appear in the annotated 
bi bl iography . 

Materials In the bibliographies have been selected because they 
represent the most extensive listing of futures-oriented published 
material that has come to our attention. Not all of the citations 
are new or even recent; many "golden oldies-' are on the list. 

The Bibliography Section will provide you with potential 
resources from which you may select your own reading as well as 
background reading for your students. While Images can be used--and5 
we hope, enjoyed--w1 thout additional reading on the part of participants , 
any further reading will surely enhance understanding and Interest, 

To obtain the resources most pertinent to your group's needs, 
use the educational^level bibliographies. Again, asterisked citations 
appear In the annotated bibliography. 
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E 

Encel, S., Marstrand, P. K. , & Page, W. (Eds.). The art of anticipation : 
Values and methods In forecasting . New York, NY: Pica Press7 1976. 

Several scholars collaborated to produce a composite that deals with the 
process of forecasting the future. In a four-part treatment they discuss 
values, dilermias, current methods, and choices. 



Energizing future studies. Future s Information Interchange , 1977, 5^(1); 
Futures Information Interchange , 1978, 5(2); Futures Information 
Interchan ge j 1978, sTl ); and Futures Inforniati on Interchange , 1979, 
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room. Some of the topics include energy education, computer-based Instruc- 
tion, and the teaching of history. 



F 

Fabun, D. T he dynamics of change . Englewood Cliffs, NJ- Prentice-Hall, 
1967. " " 
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NY: Sage^PubHcatlons, 1977. 
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the Social Studies, 1979* (ERIC Document Reproduction Service No. 
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sonal goal setting (Rev. ed.). LaJolla, CA: University Associates, 
Inc.» 1976. 
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Fowles, J. (Ed.). Handbook of futures resea rch. Westport, CT: Greenwood 
Press. 1978. — — — ___ 

Some of the world's most prominent futurists including Arthur C. Clarke, 
Herman Kahn, and Barry Cormioner have contributed to this comprehensive 
collection of contemporary futures scholarship. 



Franks, B. B., & Howard, M. K. People, law, and the futures perspective . 
Washington, DC: National Education Association, 19/9. 

In this course manual for teachers, the authors argue that future studies 
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sider combining the two fields in the classroom. 



Fromm, E. To have or to be . New York, NY: Harper & Row, 1976. 

Although this is not a futurist book per se, its philosophy condemns the 
radical hedonism and materialism of the modern era, and suggests that a 
possible solution to many of our problems lies in a transformation of con- 
sciousness toward a more altruistic level of being, sharing and giving. 



Frymier, J. R. A school for tomorrow . Berkeley, CA: McCutchan, 1973. 

In a project sponsored by the Association for Supervision and Curriculum 
Development, several educators present guidelines for future schools, 
curriculum, instruction, and much more. 



Futures Infonnation Iriterchange Newsletter , 1976, 3(2), and li. , 4(1). 
Amherst. MA: University of Massachusetts, 1977. lERIC Document 'Reproduc- 
tion Service No. ED 141 246) 

This document presents practical teaching methods and learning activities 
for introducing future studies into the classroom. 
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Glines, D. E. (Comp.). Educational futures- Volumes I-IV . Mmvme, 
MN: Anvil Press, 19717" ~ — _ . 

This four-volume series reviews new approaches to learning and teaching 
change agent skills, and cites the Impact of the technology and informa- 
tion reyolutions. 



fioblfii F. Beyond failure: How to cure a neurotic s ociety. Ottawa, IL- 
Caroline House, 1977! ' " ~~ ' ' r- 

A major breakthrough in psychological theory provides the key to rever- 
sing, out-of-control social problems— crime, violence, fraud, drug abuse, 
inflation, ^unemployment, etc. New discoveries about human motivation are 
the basis for a national strategy to bring these problems under control. 



(^ross, R. The lifelong learner . New York, NY: Simon & Schuster, 1977. 

As adults now constitute a near-majority of students on many campuses, 
independent adult learning is seen as the wave of the future. This book 
shows how anyone can become a self-directed free learner in today's teem- 
ing educational market. 
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Haas, J. D. Future studies in the K-12 currlculurn . Ann Arbor, MI: ERIC 
Clearinghouse for Counseling and Personnel Services, 1980. 

A brief introduction is offered to the field of futurology {especially 
human social futures), including some suggestions for teaching future 
studies in elementary and secondary schools. Potential topics and course 
and unit formats are presented, as are three bibliographies useful to 
readers who wish to pursue various topics, in more depth. 



Hanks, K. , Belliston, L., & Edwards, D. Design yourself . Los Altos, CA: 
William Kaufmann, Inc., 1978. 

This book serves as a special visual device designed to help the reader 
assess himself and his life, to see himself as a designer, and to take 
action. 



Harman, W. W. An incomplete guide to the future . San Francisco, CA: San 
Francisco Book Company, 1976. ~~ 

A coming transformation is anticipated and the roles of futures thinking 
in restructuring society are delineated. The coming shift away from the 
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industrial-era paradigm and toward a trans-industrial paradigm based on 
humanistic-ecological ethic is elaborated. 



Harrington, F. H. The future of adult education . San Francisco, CA^ 
Jossey-Bass, 1977. " , 

This publication reviews the history of adult education in America and 
its traditional role in higher education, and describes on-campus credit 
programs, external degree programs, noncredit courses, and adult education 
activities. 



Hellbroner, R. An inquir y into the human prospect . New York, NY: W. W. 
Norton & Company, 1974. 

The author feels that society 1s suffering from a crisis of self-confidence 
and from an awareness that the quality of life is deteriorating, and sug- 
gests that we are too short-sighted to be able to meet effectively the 
challenges we face. 



Hencley, S. P., Yates, J. R. Futurism in education: Methodologies. 
Berkeley, CA: McCutchan, 19747 ~~ — — ^ 

This systematic study of educational futures presents 14 technological 
forecasting techniques previously familiar only to science, the military, 
and industry. 



Henderson, H. Creating alternative futures: The end of econom ics. 
Berkeley, CA: Berkeley Publishing Corp., 1978. • 

A provocative collection of articles is presented on several economically 
related topics such as economic growth, inflation, techonology assessment 
and the emerging "counter-economy." 



Henkin, W. (Ed.). Life time: A new im ag e of aging . Santl Cruz, CA: 
Unity Press, 1978. 

Through more than 8S photographs by Preuss and excerpts from SAGE (Senior 
Actualization and Growth Exploration) sessions and exercises, this book 
documents the results and transformation that can take place when people 
take responsibility for their own lives. 



Hill, P. H., et al. Making decisions: A multidisciplin ar y introduction . 
Reading, MA: Addi son-Wesley, 1979. " ' ~" 

The disciplines of philosophy, engineering, political science, psychology, 
economics, and medicine have been collectively brought to bear on the 



decision-making process. A number of case studies that have proved to be 
Invaluable in helping students to apply the concepts discussed to real= 
life situations are included. 



Hostrop, R, (Ed,). Educat ion beyond tomorrow. Palm Springs, CA: ETC, 
1975. 

Hostrop brings together numerous aspects of futurology as they are being 
discussed and practiced in education. 



Hostrop, R, (Ed.). Foundations of futurolo gy in education. Palm Springs, 
CA: ETC, 1975. . 

Alvin Toffler, Robert Theobald and Willis Harman are among the authors 
represented in this book which 1s especiany valuable for' newcomers to 
futurism who are Interested In education. 



Human futures: Needs, socuties, and technologies , London, England: IPC 
Business Press Ltd* ^ 1974. 

This paper documents studies on futurism discussed 1n Rome at the Special 
World Conference on Future Research, September, 1973. 
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Jungk* R. The everyman project s New York, NY: Llveright, 1977* 

This book suggests how to democratize the future by getting the ordinary 
citizen involved, and presents numerous ways 1n which he/she can create 
alternative futures. 



Kahn, H,, et al. The next 200 years: A scenario for America and the 
world . New York, NY: WilTiam Morrow and CoV, 1976. ~ 

These studies suggest that economic growth will continue well into the next 
century, eventually reaching a worldwide plateau characterized by affluence 
and a universally high standard of living. 



Kauffman, D. L. Teachin g the future: A guide to future-oriented education . 
Palm Springs, CA: ETC, 1976; _ _______ „ 

This practical handbook Is designed for classroom teachers interested In 
future-oriented education, with an emphasis on teaching methods and re- 
sources which have proven effective and flexible. 
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Kauffman, D. L., Jr. Futurism: And future studies. ' Developments in 
classroom ins truction . WashTngtonr DC- NationaV Education Assocla- 
tion, 1976. (ERIC Document Reproduction Service No. ED 118 485) 

In this docurnent the need to mandate immediate training of our young 
people in alternat ve problem solving for the future is examined. 



Kerr, C, & Rosow, J. M. (Eds.). Work in America- Th e decade ahead 
Florence, KY: Van Nostrand Reinhold, 1979. — ____ 

Topics in this book include values, quality of life, manpower policy, 
minonties and work, women and work, changing attitudes toward work, 
productivity trends and prospects, trends in collective bargaining, 'the 
impact of changing technology on the working environment, and public 
policy. 



Kierstead, F. , Bowman, J., & Dede, C. Educational futures: Sourcebook 
1. Washington, DC: World Future Socifety, 1979. ~ — — — 

This book contains selected papers from the first conference of the 
Education Section of the World Future Society, held In Houston, Texas in 
October 1978. The contributors focus on two areas— the future of educa- 
tion and how to teach about the future. 



Kipplinger, A. H., & Barach, A. B. The exciting 80s: Big changes and 
growth in the years ahead . Washington. DC: Kipplinger Washington . 
Editors, 1979. ■ 

This book provides a generally optimistic look at the coming decade, pre- 
dicting an annual growth -rate of 3.51 in the U.S. economy, and naming 
electronics, coimun1cat1ons and housing among the industries that will 
prosper. It suggests that, while inflatloi, wni continue, it will not be 
out of control . 



isoberg, D. , & Bagnall, J. The universal traveler: A soft-sys tems auirip 
to creativity , problem-solving, and the proces s of reaching goals — " 
Los Altos, CA; William Kaufmann, Inc. , 1976. — ' . 

This book 1s intended to provide a simplifying format for problem-solving, 
with language and methods developed- to help readers deal more logically 
and systematically with situations in their lives. . 



Koberg, D. , a Bagnall, J. Values tech . Los Altos, CA: William Kaufmann, 
. Inc. , 1976. 

This is a set of lessons, workshops, and laboratory experiments through 
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which a readef can discover personal values and become more aware of the 
importance of developing decision-making skills. 
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Libby, W., & Whltehurst^ R. N, M arriage and alternatives: Exploring 
intimate relationships ; Morristown, NJ: Scott, Foresmani and Co// 

T977\ " 

This anthology offers a critique of monQgamy, and discussss a v/ide variGty 
of al ternatives--"creative singlehood/' extramarital and co=marital sex, 
sexually open marriages^ group marriage^ etc. 



Lindaman, E. B. Thinking in^- the future tense . Nashville, TN: Broadman 
Press, 1978* 

This workbook is not a book of predictions but rather a compendium of pro- 
vocative possibilities and unsettling questions. 



Lindaman, E, B., & Lippitt, R. 0. Choosing the future you prefer. A goal 
setting guide . Ann Arbor, MI: Human Resource Development Associates*, 
of Ann Arbor, 1979, (ERIC Document Reproduction Service No, ED 177 075) 

This guide presents activities and exercises to aid in personal and group 
goal-setting and planning for the future. 



Linstone, H. , & Slmnionds, W. H. C, Futures research: New directions . 
Reading, MA: Addison-Wesley , 1977, " 

Some 23 well -known futurists arrive at very simnar conclusions from dif- 
ferent starting points. They agree that we must move beyond the objec- 
tive, analytic approach to futures problems and learn to think with equal 
fluency in more subjective, qualitative ways. 



Loye, D, The knowable future: A psychology of forecasting and prophecy . 
New York, NY: Wney-Interscience, 1978, " ~" ^ 

Forecasting is seen as a natural capacity of people, scholars and non- 
scholars alike; this ability can be strengthened and made more socially 
useful through methods for the "pooling of vision.'' 



Marien, M, (Ed,), Future survey: Annual 1979 . Washington, DC: World 
Future Society, 1980. 
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This publication provides concise summaries of more than 1»600 new books 
and articles of special tnterest to futurists that appeared in print dur- 
ing 1979, The abstracts cover a wide range of topics and are cross- 
indexed by author and subject, 

Martin, M. Films on the future: A selective listing , Washington, DC: 
World Future Society, 1977, " ~~ 

This is the third revised and expanded version of the film guide first * 
produced In 1971* The films are grouped according to major subject areas 
(Education, Technology, etc*), A brief description of each film Is sup- 
plemented by Information about length, source, and rental costs- 



Mart i no, J, Technological forecasting for decision-making . New York, NY: 
American Elsevier, 1972.^ 

This volume offers a systematic discussion of technological forecasting, 
buttressed by many examples of actual forecasts. 



McHale, J. The future of the fut ure. New York, NY: George Braziller, 
1969. ^ ~~~ ^ ^ 

This is a wide-ranging overview aided by scores of charts and photographs, 
with particular emphasis on ecology, technology, and planetary resources. 



Mead, M. Culture and commitment: The new relationships between genera- 
tions in the 1970's , Garden City, NY: Anchor Press. Doubledav. 1978. 

The book describes the evolution of the Generation Gap on a worldwide 
scale, drawing on the author's knowledge of primitive cultures and contem- 
porary societies. Mead discusses the evolution that led to the student 
riots of the sixties, the impact of technology and the search for commit- 
ment on the part of the young. 



iMeadows, D. H., & Meadows, D. L., et al. The limits to growth . New York, 
• ' NY: The New^erican Library, 1974. 

— Th+s^ftport, based on a computerized model, suggests that the convergence 
of population growth, resource depletion, and pollution will soon lead to 
disaster unless we quickly change our ways. Since many subsequent books 
refer to the conclusions in this study, it can be read for basic background. 



Michael, D. N. On learning to plan--and planning to learn . San Francisco, 
CA: Jossey-Bass, 1973/ " " 
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This book provides a detailed and systematic examination of the resistance 
of individuals and groups to changes required for long-range social planning. 



MUeSj R* Awakening from the American dream--The social and political 
limits to growth . New York, NY: Universe Books,~1976. 

This deals with the overstrained capacity of human beings to concei've, 
design, manage, support, and adapt to increasingly complex systems of 
human interdependence. It suggests a turn toward a more moderate energy 
civilization and proposes a number of social and political alternatives. 



Miller, D. C;, & Hunt, R. L, The ^vent futures studies and research 
curriculum guide; The adyent futures studies and learning resources 
guide . San Francisco I CA: DCM Associates, 1973- (ERIC Document 
Reproduction Service No. ED 099 249) 

This document provides a^wo-part curriculum and resource guide for 
undergraduate and graduate level course methodology. 



Montana, P. J., S Higglnson* M. V. Career life planning for Americans : 
Agenda for organizations and indivTBuals . New York, NYl AMACOM, 1978. 

In this book, Issues of key ir^portance to individuals and organizations 
on career life planning are ekplored. It is for people of all ages in 
need of advice on choosing the right career and adapting to changing job 
circumstances. 



Murray, B. Navigating the future . New York, NY: Harper & Row, 1975. 

Murray foresees the coming crulch brought about Ly continued population 
growth and dwindling resources 1 and warns that we are in the midst of the 
most rapid and significant change in history. 



V 

Nelson, R. C. Choosing: A better way to live , Lake Park, FL: Guide- 
lines Press, 1977. \ 

\ 

The book involves the reader 1n various exercises and questions Intended 
to stimulate thinking about cho1ces.\ The first part develops choice 
awareness and the second part shows ^he different kinds of choices that 
people make. The last section shows (low people can apply Choice Awareness 
to their own lives, 

Newitt, J. (Ed.). Future trends In education policy . Lexington, MA: 
D. C, Heath & Co., 1979. \ 
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These essays on the future of public education in America give a thought- 
fui examination of its problems and opportunltlts. Topics include trends 
in educational theory and practice, the fate of urban schoolSt demographic 
trends and educational implications, the schools and the law, and the 
bureaucratic organization of schools. 



Norman, M, H. Dimensions of the futur r^ : Alternatives for tomorrow > 
New York, NY: Holt, Rinehart, & Wins ton, Inc., 1974. 

This volume helps individuals explore the effects of ^hange, focus on per- 
sonal adjustments, and reach conclusions on how to Inii. ^ove the quality of 
1 i f e . 



Norris, N* Thinking about the future: A little shoptalk. Futures 
Information Interchange Newsletter , 1976, 3(2), and 1977, £(1), 
Amherst, MA: University of Massachusetts, (ERIC Document Reproduc- 
tion Service No, ED 141 246) 

This document presents practical teaching methods and learning activities 
for introducing future studies Into the classroom, 

R' 

Ramey, J. Intimate friendships , Englewood Cliffs, NJ: Prentice-Hall, 
1976, . 

The author describes new ways of relating with which people ara experiment- - 
Ing in a quest for social, economic. Intellectual and sexual fulfillment. 



Redesigning man: Science and human values . New York, NY: Harper & Row, 
1976, ^ ^ ^ 

This 1s a six-filmstrip set with resource book dealing with the biological 
revolution and ethics. 



Reader, R. Here comes the future . Lincoln, NB:' Nebraska State Department 
of Education, 1976, (ERIC Document Reproduction Service No, ED 138 503) 

This document is a teacher's guide which introduces students to future 
problems and potentials 1n an effort to prepare them for life in the 21st 
century. Five futuristic trends are presented through the lesson units, 
in conjunction with a variety of exploratory teaching activities. 



Robertson, J, The sane alternative: A choice of futures . St, Paul, MN: 
River Basin Publishing Co,, 1979, ~~ 
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The author presents a choice of five possible futures for mankind and 
argues In favor of the sane^ humanei and ecological (SHE) future. He 
outlines six transformational roles and 30 activity areas where these 
roles can be practlcedi and provides a list of about 100 people and 
organizations in Europe and North America engaged In activities relevant 
to a SHE future. 



Rubin J L- (Ed,). The future of education . Boston, MA: Allyn & Bacon, 



Three social scientists assess the implications of today's political , 
educational and social trends on tomorrow's classroom. 



Rubins L. (Ed,). Educational reform for a changing society . Boston* MA: 
Allyn & Bacon* 1978. 

Nine leading authorities examine key social* political* scientific, and 
educational trends certain to influence the future of education. 



Rust* V. D, Alternatives in education: Theoretical and historical per- 
spectives , Beverly Hills* CA: Sage Publications* 1977. 

This book discusses the intelleccual ramifications of modernization* with 
a special emphasis on educational structures. It examines the alterna- 
tives in the future of education, maintaining that while education is in 
a state of crisis and doubt at present* a new paradigm of understanding 
Is bound to emerge,. 



Schaller, L, E. Understanding tomorrow . Nashville* TN: Abingdon Press* 



This primer for futurists describes the changes that are. taking place in 
our daily lives and their Implications for the future. It 1s appropriate 
for junior or senior high school. 



School curri culum design for the 1980's. The possibilities for tomorrow's 
school : A proposed program for the 1980'^ . Austin, TXi Texas Asso- 
elation for Supervision and Curriculum Development, 1974- (ERIC 
Document Reproduction Service No. ED 198 660) 

This model sets a goal for public school legislation and includes four 
coordinated strands: the problem- focused curriculum; the humanistic 
values curriculum; the curriculum for specialization* and the curriculum 
for personal growth and develupment. Program descriptions are included 
for nine areas encompassing all education levels. 
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Schumacher, F* Small Is beautiful: Economics as if people mattered . 
New York, NY: Harper & Row,' 1973. ~~ 



This book is addressed to individuals vrho seek alternatives to the dehu* 
manlzing, exploitive, polluting way of life brought about by industriali- 
zation. 



Shane* H, The educational significance of the future . Bloomington, IN: 
Phi Delta Kappa, 1973, __ 

This is a report prepared for the U.S, Cornnlss loner of Education on the 
basis of interviews with more than 80 futurists.. 



Shane, H. Curriculum change toward^ the 21st century . Washington, DC: 
National Education Association, 1977. ~~ 

Shane examines the responses of an international panel of educators and 
other leaders to questions regarding the content and direction of educa- 
tion In the years to come* 



Slater, P. The pursuit of loneliness (2nd ed.). Boston^ MA: Beacon 
Press, 1976/ 

The author analyzes what he believes 1s wrong with our society and sug- 
gests some challenging alternatives. 



Snyder, D* P. (Ed.). The family. In post-industrial America: Some funda- 
mental perceptions for public p olicy flevelopment . Boulder, CO: West- 
view Press i 1979. 

Traditional public policy toward the family has been biased by a restric- 
tive perception that famnies other than the nuclear, two-parent house- 
hold are either ailing or aberrant. The family is seen as a natural, 
ongoing, and dynamically adaptive element of Western c1vnizat1on--a 
tangible social and economic asset and an appropriate technology for the 
efficient performance of tasks such as child care, health, education, and 
the welfare of the aged. 



Souerwine, A. H, Career strategies: Planning for personal achievement . 
New York, NY: AMACOM, 1978. 

Souerwine spells out ways that an individual can take charge of a 
career--how strategies can be developed and implemented to match career 
roles and opportunities with dominant needs. 
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Spakke, A, The next 25 years: Crisis and opportunity . Washington * DC: 
World Future Society, 1975/ 



This antholo^ of readings is based on sessloni held at the Second 
General Assembly of the World Future Society in 1975. There are 43 
selections arranged in 10 thematic sections ranging from world community 
to Intimate relationships t to forecasting. 



Stavrianos, L. S. The promise of the coming dark age . San Francisco, CA: 
W. Freemani 1976. 

An optimistic view of the future is taken in the light of historical per- 
spective. The seeming chaos Is seen not only as the death' agonies of the 
old order but the birth pangs of a new golden age. 



Stinnett, N*t & Birdsong, C. W, The family and alternative life styles , 
Chicago, IL: Nelson-Hall Publishers, 1976, 

This is a study of the search for more intimate relationships through six 
alternatives to traditional marriages-cohabitation, communes, swinging, 
group marriage, extramarital affairs, and one-parent families. 



T 

Theobald, R. An alternative future for America's third century , Athens ^ 
OH: Swallow Press, 1976, ^ ^ 

Theobald attempts to explore the problems mankind faces, the possibilities 
for deep change presented by these problems, and how we can hope to bring 
about the revolution In values. Institutions, and systems needed to avoid 
extinction. 



Theobald, R, Beyond despair , Washington, DC: New Republic Book Co., 
1976. 

In an analysis of several contemporary problems, the author suggests that 
part of the solution lies in creating a new system of understandings 
among people. He assumes that people can learn to nwdify their destructive 
behaviors If they; can be made to realize that it Is 1n their own best 
interest to do so. 



Thomas, J, W* A model for a ski 11 -oriented future studies curriculum . 
Paper presented at the annuat meeting of the ^erican Educational 
Research Association, New York. April 1977, (ERIC Document Reproduc- 
tion Service No, ED 137 930) 
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A developinental model for a junior high school course in future studies 
is presented. A design for Integrating this model with a second 
problfm-solving model to create a future-oriented. Inventive problem- 
solving program Is also provided. 



Thompson, A. E. ynderstanding futurology' An Introductio n to futures 
study . North Pomfet, VT: David and Charles, 1979. " 

This volume contains brief chapters on the need for futures study, 
systems, the thermodynamic view, environmental Impact, time and free will, 
wealth and growth, food, climate, education for the future, arms and 
defense, scale, and alternative technology. 



Thompson, W. I. Darkness and scattered light . Garden City, NY: Anchor 
Doubleday, IQTW, ' 

This latest of the author's four future-oriented books views the world 
as entering an age of chaos prior to the emergence of a planetary renais- 
sance,- one of the primary characteristics of which will be the "meta- 
industrlal village." 



Toffler, A. The third wave . New York, NY: William Morrow, 1980. 

Toffler presents evidence that the third tidal wave of change in history 
is now under way, creating a new civilization. The book explores such 
diverse subjects as the gyrating economy, the personality of the future, 
'blip culture," the postr-nuclear family, the "electronic cottage," the 
crack-up of the nation-state, and the shift from the obsolete politics 
of today to twenty-first century democracy. 



Toffler, A. (Ed.). The futurists . New York, NY: Random House, 1972. 

This book contains writings by many futurists and can serve as an Introduc- 
tion to futurlstlcs. The appendix contains sample syllabi and a directory 
for future studies. 



Toffler, A. (Ed.). Learning for tomorrow: The role of the future in 
education . New York, NY: Random House, 1974. 

This volume is a handbook designed to help shift education Into the future 
tense. 



Tugwell, F. Search for alternatives . Englewood Cliffs, NJ- 
Publishers, 1973. '. " 



This anthology contains some of the shorter pieces of futurist writing* 
Among those included are John Piatt's *'What We Must DOp" and Elise 
Bould1ng*s ''Futurology and the Imaging Capacity of the West.'' 



V 

Veatchp R. M. (Ed.). Life span:^ Values and life-extending technologies . 
New Yorki NY: Harper & Row, 1979. ^ 

The contributors suggest norms for nredical research^ developments and 
delivery of life-extending technologies^ address the questions of pain* 
suffering, aging, and the religious and social aspects of "natural 
death"; and explore the complex issues of law, privacy, technology, 
freedom, and public policy, with particular reference to suicide and 
euthanasia* A bibliography of about 120 items is included. 



Voegeli, H- E,, S Tarrant, J. J. Survival 2001 : Scenario from the 
future . New York, NY: Van Nostrand Relnhold, 1975. ' 

Looking backward from the safe perspective of the mid-21st century,^ this 
book examines the ways in which people can function, on clean energys and 
live healthier, safer, and better lives. 



W 

Wagschal, P. H. (id.). . Learning tomorrows: Cofmientaries on the future 
of education . New York, NY: Praeger, 1979. 

This collection of papers prepared for the 1978 "Learning Tomorrows'* 
Conference at the University of Massachusetts at Amherst includes contri- 
butions by Buckmlnster Fuller, Ivan Illich, Elise Boulding, and seven 
other participants addressing such topics as Edycatlon in Ch^'na, Urban 
Education, and Education and Developrriehtp 



Wagschal, p. Hi, & Kahn, R. D. (Eds.)* R* Buckmlnster Fuller on educa- 
tion . Amherst, MA* University of Massachusetts Press, 1979. 

In these articles, written between 1961 and 1968, Fuller discusses a 
wide range of topics, including the educational value of being mistaken, 
the untapped potential of comnunicatlons technology in learning, and the 
frames of mind Imposed on us by our ancestors* migrations. 



Walz, G. R, & Benjamin, L. A futuristic perspective for counselors . 
Ann Arbor, MI: ERIC Clearinghouse on Counseling and Personnel 
Services, 1979. 



This monograph analyzes alternative directions for counseling In the 
future, and discusses challenges to which counselors must respond if they 
are to be a viable force in the educational process* 



Walz, G. R, , & Leu, J. Educational futures: A survey of futuristic 
issues and expectations . Ann Arbor. MI: ERIC Clearinghouse on nnun- 
seling and Personnel Services, 1980, 

This analysis of a survey developed conjointly by The University of 
Michigan and ERIC/CAPS identifies emerging social issues and develop- 
ments that have the potential for significantly affecting education. It 
includes implications of the survey results for educational leaders and 
practitioners as well as for the future of education Itself. 



Walz, R., & Leu, J. Futuristic Images of guidance and student ser- 
vices . Ann Arbor, MI: ERIC Clearinghouse on Counseling and Personnel 
Services, 1980, 

Images of the future of guidance and student services are provided, as 
are priorities which should be addressed 1n the middle-term future. 

/ 

Weiler, N. W. Reality and career planning- A guide for personal growth . 
Menlo Park, W: Addi son-Wesley, 1977. 

Weller argues that people can take charge of their own lives and make 
their careers satisfying. To do this, an individual must know both his 
personal career goals and the realities of the working world. 



Westerhoff, J,, III, & McCune, S, To make a difference: Teacher's guide . 
To make a difference: Planning for the future . Washingtoni.,DC: 
National Education Association, 1976. (ERIC Document Reproduction 
Service No. ED 175 793) 

This guide Is designed to Introduce futures planning concepts for demo- 
cratic social change and the skills necessary for effective planning. 



World Future Society. The future: A guide to information sources , 
Washington, DC: World Future Society, 1977. " 

This directory covers a wide range of information resources^-organizations, 
individuals, books, films, and courses, concerned with futures studies. 



70 . . 
/ 1 



ERIC 



Zaltmant G. , & Duncans R. Strategies for planned change . New York s NY* 
Wney-Intarsciencis 1977. 

This textbook on the various strategies and tactics availabli for creating 
social change should be read by government officials, businessmen, and 
anyone else interested in understanding the change process* 

Zuarcher, L. A* The mutable self: A self^concept for social change . 
SAGE Library of Social Research 59. Beverly Hnis, CA: SAGE, 1977, 

The Mutable Self Incorporates four key components of self-concept: 
physical self, social self, reflective self and oceanic self. Social 
science and futurist literature is reviewed, and a schematic for the 
development of a self-concept which includes the Mutable Self is assembled* 
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ELEMENTARY EDUCATION 



Aslmovs I. (Ed,), The naxt n 1 ngty years , Pasadena^ CA: California 
Instituta of Tichnology, 1957/ ^ 

AslTOVp I. , ft al , Looking forward: Life 1n the twentieth century as 
predicted in the pages of Amertcan to^ 1895-1905 , New York ^ 

HT: Amarican Heritage Pressj 1971. 

*Chatwoods K. A rationale for teaching the future. Futures Infoniiatlpn 
Interchange Newsletter ^ 1976^3(2), and 1977, £(1). Amherst, MA: 
University of Massachusetts, TERIC Document Reproduction Service No, 
141 246) 

Clarke, A, C. Profiles of the future . New York, NY* Bantam BookSs 1972, 

Cook, D, K, Guidance for education in revolution , Boston, MA: Allyn & 
^ Bacon, 19711 

Eisenberg, Exploring the future: A counseling/curriculum project* 
Ptrsonnel and Guidance Journal , 1974, ^(8), 527-533. 

*Energ1z1ng future studies. Futures Information Interchange, 1977, 5^(1)* 
1978, 5(2); 1978, 6(1); and 1979, 6(2). Amherst, MA: University 
of Massachusatts, 1979.. (ERIC Document Reproduction ServiGe No. 
ED 174 546) = 

Freed, A*: M* T.A, for tots and T,A, for kids . Sacramento, CA: Jalmar 
Press, 1974V 7 

Fuller, R. B. Education automation . New York, NY: Doubleday, 1971, 

* Futures Information Interchange Newsletter , 1976, 2(2) and 1977, 4(1), 
Amherst, MA: University of Massachusetts, 1977, (ERIC Document 
Reproduction Service No. ED 141 246) 

*Gl1nes, D. E. (Comp,). Educational futures: VQlumes I-IV , Millvilla, 
MN: Anvil Press., 1978. 

^Haas, J, D. Future studies in the K-1 2 curriculum . Ann Arbor, MI: 
ERIC Clearinghouse for Counseling and Personnel Services, 1980. 

Maslow, A, Toward a psychology of being . Cincinnati i OH: Van Nostrand, 
1968, 

i 

McClellan, J., & Wagschal, P. Futures Information Interchange Newsletter , 
1975, 3(4), 1. y^^ ^ " 

Mead, M. Culture and commitment: The new relationships betweeh jenera- 
tions in the 1970' s . Garden City, NY; Anchor Press, Doubleday, 1978. 
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Medawar, P. B. The fut u rr of^manT -^New York, NY: The New American 
Library, 1961 . 

Michael, D. N, The future society . Chicago, IL: Aldine, 1970. 

♦Norris, N. Thinking about the future: A little shoptalk. Futures 
Information Interchange Newsletter . 1976, 3(2), and 1977, 4(1). 
Amherst, MA: University of Massachusetts. (ERIC Document Reproduc- 
tion Service No. ED 141 246) 

*Rameyj J. Intimate friendships . Englewood Cliffs. NJ: Prentice-Hall. 
1976. ^ , ' 

*Reeder. R. Here comes ihe fu:tur§ . Lincoln, NB: Nebraska State Depart- 
ment of Education. 1976. (ERIC Document Reproduction Service No. 
ED 138 503) 

Simon, S. B., Howe, L. W. , & Kirschenbaum, H. Values clarification: A 
handbook for teachers and students . New York, NY: Harcourt, 1972. 

\ Taba, H.. et al. Thlnki no in el ementary school chi Idren . Cooperative 
Research Project No. 1574. San Francisco, CA: San Francisco State 
College, 1964. 

vToffler, A. Future shock . New York. NY- Bantam Books, 1971. 

*Toffler, A. (Ed.). Learning for Jtojiprrow; The role of the future In 
education . New York, NY: Random House, 1974. " ' ' " 

Wailen, N. E.. et al. The Taba curriculum development pro.iect in social 
\ studies. Menlo Park, CA: Addi son-Wesley, 1969. 

Walz, G. R, A bill of futuristics: Life/career planning and human ser- 
vices. Impact , 3,(1), 28. " i 

*Wal2, G. R., S Benjamin, L. ' A futuristic perspective for counselors , 
^nn Arbor, MI: ERIC Clearinghouse on Counseling and Personnel 
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*Walz, G. R., & Leu, J. Educational futures; A survjy o^futurlstlc 
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seling and Personnel Services, 1980. 

*Walz, G. R.. § Leu. J. Futuristic Imajes of jui\dance ipd^situdent services . 
Ann, Arbor, MI; ERIC Clearinghouse on Counseling and Personnel Services. 
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♦Aanestad, N. . Futurlstles for today's student: A.course description . 
Mi not, NO: Minot High School, 1976. (ERIC Document Reproduction 
Service No. ED 127 610) 

Amello, R. J. Hal In the classroom; Science fiction films . Dayton, OH- 
Pflaum Publishing Co., 1974. ' — — — — — 

Asimov, I. {Ed.}. The next ninety years . Pasadena, CA: California /• 
Institute of Technology. 1967. 

Asimov, I., et al. Looking forward: Life in the twentieth century as 
predicted in the pages of Ameriean magazines, 1895-1905 . New YorkT 
NT! American Heritage Press, r971. 

Barnett, R. , & Muller, R. E. Global reach: The power of the multi- "-^ 
national corporations . New York, NY: Simon & Schuster, 1974^ 

Be1tz, C, & Washbum, M. Creating the future; A guide to living and ' 
working for social change . New YorkrNY; Bantam Books, 1974. 

Bell, D. The coming of the post-industrial society . New York, NY; Basic 
Books, "WTT. ] ^ 

Bell, W. Social science: The future as a missing variable. In A. Toffle 
(Ed.), Learning for tomorrow: The role of the future 1n education . ^ 
New York , NY : Rahdom- House , 1 974. ~~~~ — — — 

Bernard, J. The future of marriage . New York, NY: Bantam Books, 1972: 

Berry, A. The next ten thousand years . New York, NY; Mentor, 1975. 

Best, F. The future of work . Englewood Cliffs, NJ: Prentice-Hall, 1973. 

Bezold, C. (Ed.). Anticipatory deiro People In the politics of 

the future. Westminster , MD : yin'tage Books , 1 978. 

Biondi, A. The creati^^e process . Buffalo, NY: D.O.K. Publishers, 1972. 

Biondi, A. Have an affair, with your mind . Great Neck, NY: Creative 
Synergetic AssdcTates, 1974. 

'Brameld, T. The teacher as world citizen . Palm Springs, CA; ETC, 1976. 

Brown, L. By bread alone . New York, NY: Preagar, 1974. 

Brown, L. The twenty-ninth day . New York. NY; W. W. Norton & Company, 
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Brown* W. , & Kahn, H. Let there ba energy . New Yorks NY: Thomas Y. 
Crowe! U 1^78, 

Brubaker, In command of tomorrow: ResQurce and environmental strate- 
gies for Americans , Baltimore, MP:' Johns Hopkins University Press, 

TlTf: . . 

*Buchanan, J.i et al. A teachers guide for the course, "Toward the year 
2000 ." Englewood, CO: Cherry Creek High School, 1970. (ERIC Docu- 
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^ 144-149. ^ , ~ , ^ 
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*Clarke, A. C. Profiles^ of the future (Rev. ed.). New York, NY: Popular 
Library, 1977. , 

Cohan, M. E., I Gustafson, N. C. Population and social change: A curric- 
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USING THE ACTIVITTES SECTION 



Ifpages offers the T/F a variety of activities to use with individual 
and/or groups. While ft v^ould be pi^^ferabid tu introduce activities 
after an orientation session that lays a foundation of information, 
thay can be used "cold.-' 

Section Format 

A:tiv1tits hi this secticn of the Kit are divided according to 
the educational level for which they are appropriate. Some dctivlties 
are suitable for several levels 5 and are so entered. Feel free to 
choose activities designed for your group's educational level, or one 
above or below it, depending on the maturity level of the group. 

Each activity has a Facilitator Guide (yellow) with the following 

inforniation : (1) the activity name and number; {2) the intended 

audience, coded as follows: 

El em = El ementary 

JHS = Junior High School 

SHS - Senior High School 

Coll = College 

Ad = Adult 

(3) the anticipated student outcomes; (4) the number of the Activity 
Form for the intended audience; and (5) step-by-step directions for 
you. An example Is provided on the following page. 
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FaciilUtor Guide: Activity 13 



Aativity thimber 



FUTU RE IMAG ING 

- — — ~~ 



El em / JHS / SHS 

El 3 me n tary Juni o r Ss n i a r 

High High 

Sahool S 



■ rn Hi 2 T n c 



iture rolss (sll participants); 



creating alternatives (an); anticipating obstacles (junior high/senior 
hiqh) 



Aoi7Lvitv__ Fgrm: #3-E ^elementary); 3-J/S (junior/senior high) 



partioipmirts 



^ ^ ^ fro in T ^ 

Junior md/of 
BenioT high lev&l 
pai'^tiaipants 



(etc. . . 0 
[See page 112 for complete Facilitator Guide.] 



In some Instances ^ more than one Facilitator Guide exists 
for an activity because instructions for use with various educational 
levels differ. An example Is provided on the follov/ing page. 
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Facil itator Guide: 



A LITTLE DISASTER CAN GO A LONG WAY 



USB with islementapy 
jgl pm^ticipants 



[ihis Facilitator Guide is for use b] 
level participants. See page 108 for 



only with alimentary 
;il itator Guide. ] 



The accompanying Participant Materials (whi:a) can be duplicated 
in the number required for your group. They contain the following 
information: (1) activity name and form number; (2) a brief description 
of the activity from the participant's perspectiver (3) step-Ly-step 
directions for the participant; and, where deened necessary^ (4) samples 
or examples of the completed activity form. 

Locating Appropriate Activities 

Activities in this section have two access points: (1) a general 
"List of Activities,'' listing thm by number, name, educational level 
for which suggested, and (2) sublists which organize the activities 
according to the educational level (s) for which they are appropriate. 

Directions for Use 

1. Review the activities appropriate for the educational level 
of your group. Feel free to use activities designated one level 
above or below, based on the maturity of your group, 

2. Select several activities you would like to try in your 
group. Pick some that are team or group activities, and some that 
are individual activities. 

^ 95 



3, Duplicate the Participant Materials in the quantity needed, 
three«ho1e punch, and distribute, 

4^ Review scope of acti^/ity and directions for completion with 

partici pants , 

5. Encourage discu:-^ M^on by participants as to their reactions, 
feelings, and ideas or new concepts stimulated by the activity. Much 
of the learning occurs 1n the processing and sharing of what the 
activity means to each Individual . 

5. Following completion of each activity^ encourage comment 
about the activity 1 tsel f--whether it stimulatad thought, how v/ell 
it was presented, or the extent to which the group liked or disliked 
it, etc. 

7, Encourage participants to file the activity forms in their 
Activity Notebooks . 
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ACTIVITIES LIST 
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Activity Name 


Activity Number 


Ecluca ■"lonal Lgvel 


Page 


The Future Ms 


1 


Elem/JHS/SHS 


104 


A Little Disaster Can 
Go A Long Way 


2 


Elem/JHS/SHS 


108 


Future Imaging 


3 


Elem/JHS/SHS 


112 


Time Capsule 


4, 


Elem/OHS/SHS/Coll/Ad 


119 


Open Images 


5 


Elem/JHS/SHS/ wull/Ad 


121 


Future Wheel 


6 


Elem/JHS/SHS/Coll/Ad 


126 


Time Line 


7 


JHS 


133 


If I Were"- 


8 


JHS/SHS 


137 


Awareness Assessment 


9 


JHS/SHS 


140 


Personal Life Line 


10 


JHS/SHS/Coll/Ad 


144 


Value Scan 


11 


JHS/SHS/Coll/Ad 


147 


Autobiographies 


12 


SHS/Coll/Ad 


154 


Next Year This Time-- 


13 


iHS/Coll/Ad 


158 


Newspaper Reporter 


14 


JHS/SHS/Coll/Ad 


161 


Life Styles 


15 


Coll /Ad 


, 164 


Loo'n'ng Back 


16 


Coll /Ad 


180 
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ACTIVITIES FOR EL^MENTARy LEVEL 



Activity Name Activity Number Pa^ 

The Future Me 1 104 

A Little Disaster Can Go A Long Way 2 108 

Future Imaging 3 112 

Time Capsule 4 119 

Open Images 5 121 

Future Wheel 6 1 26 



1''U 

99 

O 

ERIC 



ACTIVITIES FOR JUNIOR HIGH SCHOOL LEVEL 



The Future Me 1 

A Little Disaster Can Go A Long Way , 2 

Future Inaglng 3 

Time Capsule . 4 

Open Images 5 

Future Wheel 5 

Time Line ' 

If I Were--- 8 

Ai.! i^?^ /3 ^ ^ A e Q e em Q n + 9 

Personal Life Line 10 

Value Scan 11 

Newspaper Reporter 14 
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ACTIVITIES FOR SENIOR HIGH SCHOOL LEVEL 

Activity Name Activity Number Pa^l 

The Futura Me T 

A Little Disaster Can Go A Long Way 2 108 

Future Imaging 3 

Time Capsule ^ 4 119 

Open Images R 121 

ru cure WiiHe 1 " ' 

If I Were — - ' 8 137 

Awareness Assessment 9 ^40 

Personal Life Line 10 144 

Value Scan " 147 

'^i Autobiographies 12 154 

Next Year This Time-- 13 158 

Newspaper Repoi'ter 14 161 
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ACTIVITIES FOR COLLEGE LEVEL 

Activity Name Activity Number 

Time Capsuli 4 

Open Imagis 5 

Future Wheel 6 

Personal Life Line 10 

Value Scan 11 

Autobiographies 12 

Next Year This Time-- 13 

Newspaper Reporter * 14 

Life Styles 15 

Looking Back 16 
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ACTIVITIES FOR ADULT LEVEL 



Activity Name Activity Number Page 

Timt Capsule 4 119 

Open Images 5 121 

Future Wheel ' 6 126 

Personal Life Line " 10 144 

Value Scan 11 147 

Autobiographies 12 154 

Next Year This Time-- 13 158 

Newspaper Reporter 14 161 

Life Styles 15 164 

Looking Back 16 180 
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Facilitator Guide: Activity §UE 



THE FUTURE ME El em 

In "The Futuri Me" students think about their own lives- where they 
are now, what paths they can take, and what they can become, 

Antiaipated Outaom&s : Imaging personal mid-term events; evaluating 
self; expressing oneself creatively 

Aativity Form : #1-E (For Upper Elementary only; see Note) 
Direotions : 

K Students think about what they will be like when they are in 
junior high school , 

2, Students draw a series of pictures which Include a figure 
representing themselves. Pictures should show the following: 

a. what they will look like. 

b. what kind of clothes they will wear, 
what sort of home they will live in, 

d. what type of friends/pets they will have, 

e. what they might be saying relative to any of the above, 

f. (any other aspects they may suggest,) 



Notej 

For lower elementary grades, there 1s no form for partlc^ipants . 
Facilitator will provide oral Instructions to group. 

This activity may be done on an individual basis or as a series 
of class muralSi with small groups of students working on one of the 
picture sets listed above. 
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Participant Materials: Activity Form #1-E 



THE FUTURE_ME 



In "Thi Future Me" you will creats a picture-futuri, showing how you 
think you will look when you are 1n senior high school, where you wi 
live, what sort of friends or pets you will have, etc* 



Direations : 

1, Think ahead to when you will be in senior high school. 

2. Draw a set of pictures which show you In these ways* 

what you will look like, 
what kind of clothes you will wear, 
what sort of home you will live in, 
what kind of friends and/or pets you will have, 
what you might be saying about any of the above, 
(any other picture Images you can think up.) 



b. 
c. 
d, 
e. 



Notej 



You can do your drawings one to a page, or all on one large she 
of paper; you can also do them in groups on a class mural. 



Facnitator Guide: Activity #1-»J/S 



THE F U TURE ME JHS/SHS 

In 'Tha Futufe Me" students will think about their own I1ves--where 
they are now, what paths they can take^ and what they can becoitie. 

Anti^patBd Outaom&s : Imaging personal m1d-tarm events; evaluating 
self; expressing oneself creatively*- 

Aativity Evim : #1-J/S 



Direation s : 

1. Students think about what they will be like ten years from 
now, . 

2. Students draw a series of pictures which Include a figure 
representing them at that future point In time. Pictures should show 
the following* 

a. what they will look like, 

b. what type of clothes they will be wearing on the job or 
or 1n the setting where they will be, 

c. the environment in which they will live (urban/rural, 
farm/off1ce/factory s itc). 

d. what leisure activities they will undertake, 

e. what people and things are in their Immediate environment. 

3. When pictures are completed, students write a short paragraph 
describing themselves as depicted in their pictures. 
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Participant Matirlals: Activity Form I T-OS 



THE FUTURE ME 



In "The Future Me" you will creatt a plcture-fiiture, showing how 
you think you will look tin years from now--what you will wears 
where you will Hvt, what sort of work you will do* etc. 



1. Think ahead ten years from now, 

2. Draw a set of pictures which include a figure representing you 
and which focus on the following: 

a. what you will look like, 

b. what type of clothing you will be wearing in your job 
or school setting. \ 

c* the environment and type of home in which you will live, 

d. the type of leisure or recreational activities In which 
you will be involved. 

e. people and things in your Immediate environment, 

3. When your set of pictures is completed^ review them and , 
write a brief paragraph which describes the "future you" as you have 
portrayed yourself In your pictures. 
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Facilitator Guide: Actl^vity # 2-E 



A LITTLE DiSASTER CAN GO A LONG WAY El am 



Participants review a personal "disaster-' from their past, determine 
both the negative and positive outcomes 5 and indicate learning which 
may strengthen them in the future. 



Antiaipatsd Outaomes : Analyzing past; determining positive aspects of 
negative situations 

Aativity Form : No form; do as class exercise. 



Direaiions : 

1, Group thinks back over past year or two to determine the worst 
thing that happened to them or to someone in their family. (Encourage 
response from each student.) 

2, As each respondSs ask the fonowing: 

a. How did you feel? ^ 

What did you do about it? Did anything good happen as a 

result of the bad thing? 
c. How would you react if the same thing happened again? 

3, Read the Sample Disaster to the class^ or create one you feel 
may be more approDrlates perhaps something that occurred in your school 



Last JunB I fell off skat&bo^d and broke my ankle ^ I had to 
be in a aast for ai^ weeks! No swirrmingj no overnight hike with my 
saout troop, I aried a lot and felt as if I might as well be dead. 
But-^my friends acme to see me a lot md brought me booka and games ^ 
my mom took me for aar i^des and on piania&3 and she made me my favoriti 
aookiea. Even though I was alone a lotj I wasn^t really , lonely beaause 
my friends didn^t forget me. My folks must really lave me even though 
I know I mde a pest of rryself. 

If I Were '-laid i^" again^ I aould handle it beaaue I-d knw peopU 
aared c^out me. 
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.Facilitator Guide: Activity #2~J/S 



A LITTLE DI SASTER CAN GO A LONG WAY ' . JHS/SHS 



Participants review a personal "disaster" from their past, determine 
both the negative and positive outcomes, and indicate learning which 
may strengthen them in the future. 



AnHHpated Outames i Analyiing past; determining positive aspects 
of negative situations 



Aaiivity Fomi : #2 



Dir&atiorw : 

K Students think back over past two years to detemiine the 
worst thing that happened to them or to their family. 

2* Studants complete the form as set up in their Participant 
Materials (Activity Form #2), A Sample Disaster is included in the 
Participant Materials. 

3, Following completion of the written activity, encoTjrage 
students to share their learnings. 
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Participant Materials: Activity Form #2, 



A LITTLE DISASTER CAN GO A LONG WAY 



ERIC 



In this activity, you will look back over the past two years and review 
a "disaster" which befill you or somione close to you. You will try 
to determine how Its positive outcomes can help you In the future. 



Dir&Qtions: 

Working alone, think back over the past year or two to the worst 
thing that happened to you personally. If you did not experience such 
a disaster^ think about other members of your family, your friends, 
or your neighbors. (See Sample Disaster below.) Complete the form on 
the reverse of this page. 



Sanple DjaaBter : 

We had a tevidble Btorm whiah made owe' baokycupd tree fall 
right through our roof^ cmd break our Mter pipes ^ telephom 
tirmB and eleistria wires ^ 

I felt it waan-t fair-^-^no oyie else in tohm had the dcanage we 
did, I aouldn-t play try stereo^ watah TV cmd have regular meals, 

I was really angry md frightened beaause my folks were always 
running aroimd trying to keep tMngs going — they didn't seem in 
aontrol anymore ^ and I missed that a lot* 

y 

Aatualiy^ though^ a lot of good things h^pened* The mighbotm 
Were great^^they ran water hoses from their spigots to our house ^ 
they let us do Icmndry at tJmir houses j they invited us for dinner 
a lot* I beaoam friendly with a girl I had thought was ^'snooty ^ " and 
we're still very alose, 

I hope I aould aat more mture if suah a thing happened again* 
Aatmtly^ it brought us all aloser togetMr^ gave me a ahanae to show 
I aan Jwlp with the yoimger ahildrenj. and proved that being without 
fry sterso for a week is n^t the end of the world! 




PERSONAL DISASTER 
1, What was the disasttr you experleficed? 



2, What were your feelings about the disaster, at the time it 
occurred? ' ^ 



3, Hew did you handTe the disaster and/or your feelings about 1t? 



4, What good things happened—what good things did you learn 
about yourself and/or other people? 



5, How would you act If the same thing happened again? 



m 
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Facnitator Guide: Activity #^ 



FUTURE IMAGING Elem/JHS/SHS 



In "Future Imaging" participants will think about the future as it 
will affect them--thiir life roles. Jobs, place of residence, 
plder participants will go beyond imaging to writing mini-scenarios 
and to examining impl emintation and obstacles. 

Antiawated Outaorms : Imaging future roles (all participants); 
creating alternatives (all)^ anticipating obstacles (junior high/senior 
high) 

it 

^ . Aativity Form : #3-E (elementary); 3-J/S (junior/senior high); Sample 
Column Set and Column Set-E or J/S 



Di rea tionB : 



1, Pairticipants (all) will work in pairs to generate lists of 
possible personal future alternatives in the areas of work/leisure. 
For example, one pair might have a list that looked like this: 

Work Leisure 

Surgeon Golfing 



Secretary Boating 
Lawyer Flying 

Airline Pilot ^ Work with problem teenagers 

^ 2. Participants (all) will cut pictures from newspapers and/or 
magazines to create picture scenarios for their suggested future 
alternatives. Pictures might suggest any of the following: 

--type/place of work 

--type/place of residence (house, mobile home, apartment, .farm, etc 
--family (parents, children, pets) 
--recreational/leisure activities 

3, a* Each pair (elementary) will present to the class a set of 
pictures depicting iither a highly possible or highly Impossible 
future picture of work/leisure, and Indicate why It is either possible 
or impossible. 



3. b. Each pair (junior high/senior high) puts together a 
written description of one complete alternative future and its 
picture layout. Included should be a proposed scenario and the pro's 
and con's of the selected future. 
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4, a. (ilementary) For "impossible" pictures, class will offer 
suggestion on stfeps to take to make selected future more "possible." 

4. b. (junior high/senior high) Each pair should include a 
list of obstacles which would make attainment difficult, and ways in 
which the obstacles might be overcome. 

5. (junior high/senior high) Each pair should suggest at least 
one action, that those wanting to make that future occur could take 
within thi next six months to make that future somewhat more likely 
to occur. Examples might include* checking career information at 
the libraryi taking golf lessons; joining a class in leadership 
training; taking more science classes. 
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Participant Matirials: Activity Form # 3-E 



FUTURE .IMAGING 



In "Future Imaging," you will think about how your lift will be when 
you are grown and on your own. You will create a picture of your life-- 
where you will live, what kind of work you will do* what sort of 
hobbles you will have^ etc. 



iHrsationB :- 

1. Your teacher will divide the group into pairs, 

2, .You and your partner will think about what kind of work you 
each (or both) might do when you are on your own. Write these in 
Column A. (List at least 3.) 

2, Now you and your partner think about the ways In which you 
might spend. your leisure time, for each type of work shown in Column A, 
Write your leisure activities In Column B next to the appropriate 

work activity, (List at least 1 for each kind of work shown in Column A.) 

3, Yau and your partner look for, cut out^ and paste pictures from 
newspapers and magazines which show the kinds of work and leisure activities 
listed for at least 2 of the above. Create a picture story for each 

by pasting pictures on a piece of blank unllned paper, tYour Facilitator 
can 3-hole punch this so you can add it to your notebook,) 

4, You and your partner review the picture sets, and select one 
that suggests a future that is highly possible for either of you or 
one that is virtually Impossible* Discuss with each other why you 
feel this way, 

5, Be prepared to share your selected picture set (from #4) 
with the groups Indicating whether or not it shows a possible or 
impossible future, 

6, Ask for suggestions from class (for "Impossible" future 
pictures) on what you might do to help make it a "possible" future. 



FUTURE IMAGING 



c 

Colimn A iwork) 


Calwm B (l&istire} 


- _- - - - p - - - - - 
Lmy&r 


Gaifing 


Judge 


Fishing 


Stare owner * 


Yaahting 



f 



Highly Impo&8ibl& ^* > . - 

Store awnsr/yaahting^ hamuBe it aosts a lot^ of money to buy w%d 
mww^ge a store arui a yaaht* ' - 

* 

Suggestione Trom Class 

—Do not awn a stare j manage one for someoTw else, 
— Don't buy a yaaht; '^arew'- far samam else, ' 
"Se^tZ^ far a motorboat (or amae or Bailboat) * , S^^pt small! 
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'FUTURE IMAGING 



2. 

3. 
4. 
5. 
6. 



Column Set-E 



Col umn A (work) 



Col umn B (1 eisure) 



The most highly possible future 1s: 



Because: 



The least possible future Is 



Because! 



ERIC 
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Participant Materials: Activity Fomi #3-J/S 



FUTURE IMAGING 



In "Future Imaging" you and another group member will work as a team 
to generate a list of future alternatives for work and leisure activities 
create a picture and text scenario for your a1 ternati ves 5 indicate which 
is the most and which 1s the least possible of those suggested, and 
explore ways to overcome obstacles for the latter. 



1, Your teacher will pair off your group into teams of two. 

2, Your team will discuss and list several types of future work 
in which either (or both) of you might be interested. (Use Column A 
to list at least 3 work araas J 

3, Now you and your teammate do the same with future leisure 
activities, listing them in Column 8, next to the appropriate mrk 
activity. (It is, for example, not likely that a person who works 

at a highly physical job will choose highly physical leisure activities.) 

4, Your team will find, cut out and paste pictures from journals 
and newspapers for at least 3 work/leisure activities listed above 

to reflect the following: 

--type/place of work 

--type/place of residence (house, apartment^ city, seashore, etcj 
— family ( parents s children, pets) 
--recreational activities. 

5, SeTect one picture set from #4, and, as a team, write a 
scenario describing the "life" you have selected. Included should 
be: (a) a description of the life; (b) a 11st of possible obstacles 
to attainment; (c) ways in which the obstacles might be overcome; 
and (d) at least one action to be taken within the next six months 
to make that "life" more likely to occur. 

Example of (d) might include: writing for college catalogs; taking 
special courses; taking tennis lessons; Joining seminars on leader- 
ship or public speaking. 
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FUTURE IMAGING 

Column Set-J/S 
Column A (work) Column B (leisure) 

1 . 
2 , 
3. 
4. 
5. 

Scenario : 

a. Description of "life" 



b. Possible obstacles 



c. Ways to overcome obstacles 



Action to taki 



e. (Other Inforfflatlon, 1f desired) 



Facilitator Guide: Activity ^4 



TIME CAPS ULE El em/ JHS/5HS/ 

— — Coll /Ad 



The "Time Capsule'' allows paftici pants , working in two groups, to 
Image, create^ and encapsulate artifacts for a potential future, and 
to define the type of life they are designed to depict. 

AnHaipaued Outaamea ; Imaging; creating (artwork, writing); analyzing; 
extrapolating 



1. Divide participants Into two approximately equal groups. 

2, Each group, working independently , generates an overall image 
of the future (50-100 years hence should work for all age groups), 
focusing on what we will look like, how we'll dress, what we'll eat, 
where we'll live, how we'll transport ourselves, etc. 

3. For each of the above named foc1 different group members 
create either a picture^ poem or annotation which describes the future 
image. 

4, All ''images" are placed in a container, a "time capsule. 
(There will be one for each group J Note : Younger participants 
might, as a project create capsules, and then select one for each 
group . 

5* The groups exchange time capsules, open them, and try to 
extrapolate from them the kind of image being projected, 

6. One at a time, a spokesperson for each group presents an 
analysis of the contents of the time capsule developed by the 
other group. "Corrections" may be offered by the group that 
designed the capsule artifacts. 



Participant Materials: Activity Form #4 



TIME CAPSULE 



In "Time Capsule," your group will create a future by "burying' 
some of its artifacts In^a "capsule," and, by examining some other 
"capsule," analyze the future created by a group other than your own. 



Dimationa : 

1. The teacher will divide the group into two smaller groups. 

2. Your group will image a future 50-100 years from now, and 
think about the following: 

a. What will people look like? 

b. How win we dress? 

c. What kind of food will we eat, and in what form? 

d. What types of homes and/or comniunitles will we inhabit? 

e. What sort of transportation will we have/use? 

f. How will we spend our leisure time? 

g. What sort of work might we do? 

3. For each of the above, a different group mernber creates either 
a picture, poem or short written description of the "image." There 
should be one for each "Image." 

4. The group places all its "images" In a "Time Capsule." (This 
might be a box, hat, or container made by your group.) 

5. Exchange capsules with the other group. Open their capsule, 
sort out the "images," and, with your group try to decide what kind 
of future has been developed by the other group. 

6. Select a spokesperson for the group, 

7. Your spokesperson will orally present to the full class your 
group's analysis of the contents of the other group's "Time Capsule." 
The other group will Indicate how accurate you have been. (Each group 
spokesperson will have an opportunity to make such a presentation to 
the class , ) 



Facilitator Guide; Activity #5 



OPEN IMAGES El em/JHS/SHS 

Coll /Ad 



Small groups of students select, from a short listing, an open»ended 
situation. They think it through and react to it in their group, 
and then share reactions with other groups that chose and worked 
through the same situation. 



Antiaipated Ouiaomss : Linking outcomes to events; recogniiing possible 
alternative outcomes; working together to examine problems 

AaHvity Fawu #5-E (el imentary) , #5-J (junior high)^ #5-S (senior hig 



#5-C/A (conege/adult) 



Direatians i 

K Class divides Into groups 3-4 (elementary/Junior high), or 
4-6 (senior high/college/adult). 

2* Each group selects one open-ended situation from the suggested 
listing. 

3. Each group member thinks about the situation for a few minutes 
the potential positive and negative outcomes* 

4, Group members share their responses, one member serving as 
ricorder. (All members of groups should be encouraged to parti c1 pate j 

5. After about 15-20 minutes class re-groups so that all small 
groups "resolving" sama situation can share outcomes* In the case of 
several possible positive outcomes, groups can select "preferred" 
outcomes; In case of negative outcomes groups might offer alternatives 
In situation Itself which would lessen negative Impact, A large-group 
recorder keeps all suggestions and notes* 

6, At another time small groups might meet again and select 
alternative situations on which to act. They can then compare 

their outcomes with those of earlier groups, following procedures 2-5. 



Nate : 

For "Lower Elementary" you may assign tasks orally if you feel 
your students are not ready for written Instructions/ 
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Participant Materials: Activity Form # 5-E 



OPEN IMAGES 



In '*Open Images" you will work with a small group to examine a 
situation you have picked from a selectod listing. You and your 
group will think of different directions in which the situation 
could move. Your group will then share its ideas with the other small 
groups working on the same situation. 



Dipeatiorw : 

1, Your teacher will assign you to a small group. 

2, With your group, select one of the opan-ended situations from 
the listing below. 

3, Take a few minutes to think of many possible v^ays to complete 
your group situation (2-3 minutes), 

4, Ask for a volunteer 1n your group who will be a recorder and 
write down all the suggestions your group makes to complete your 
situation* 

5, Share your suggestions with your group. See how many the 
group can think up. 

6, Your teacher will stop your class after about 20 minutes, 
and re-group you so that all small groups that discussed tha same 
situation can form one large group, 

7, Each small group recorder can read the suggestions made earlier 
There should be another recorder for the large group to collect all the 
syggestions. (There may be new suggestions that no one thought of bifor 

SuggeBt&d Imc^eB : 

1, If the school playground closes for 3 weeks so new play 
equipment can be added . , . 

2, If Mother starts a job for the first time (or changes to a 
new one) , , , 

3, If snack food machines are allowed in school , , . 

4, If a mobile horn park (trailer court) with 200 units opens 
across the street from the school , * . 
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Participant Materials: Activity Form #5-J 



OPEN IMAGES 



In "Open Images" you win work with a small group to examine a 
sityation you have picked from a selected listing. You and your 
group will think of different directions 1n which the situation 
could move. Your group will then share its ideas with the other small 
groups working on the same situation. 



Direaticrw : 

K Your teacher will assign you to a small group. 

2, With your group, select one of the open-ended situations from 
the listing below. 

3, Take a few minutes to think of many possible ways to complete 
your group situation (2-3 minutes), 

4, Ask for a volunteer in your group who will be a recorder and 
write down all the suggestions your group makes to complete your 
situation. 

5, Share your suggestions with your group. See how many the 
group can think up, 

6, Your teacher will stop your class after about 20 minutes s 
and re-group you so that all small groups that discussed the same 
situation can form one large group, 

7, Each small group recorder can read the suggestions made earlier. 
There should be another recorder for the large group to collect all the 
suggestions, (There may be new suggestions that no one thought of before,) 



Suq qeBt&d Image 3 * 

1, If a 200-unlt trailer park opens across the street from the 
school , , , 

2, If the gas station across the street from school becomes a 
party store , , , 

3, If the local factory/plant that anploys 10% of the work 
force In the community closes , , , 
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Participant Materials: Activity Form 



OPEN IMAGES 



In "Open Images" you will work with a small group tu examine a situation 
you have picked from a selected listing. You and your group will 
think of different directions 1n which the situation could move. You 
group will then share Its Ideas with the other small groups working 
on the same situation. 



Diraations : 

1, Your teacher will assign you to a small group. 

2, With your group, select one of the open-ended situations from 
the 1 i sting below. 

3, Take a few minutes to think cf many possible ways to complete 
your group situation (2-3 minutes), 

4, Ask for a volunteer in your group who will be a recorder 
and write down all the suggestions your group makes to complete your 
situation, 

5, Share your suggestions with your group. See how many the 
group can think up. 

6, Your teachir will stop your class after about 20 minutes * 
and re-group you so that all small groups that discussed the same 
situation can form one large group, 

7, Each small group recorder can read the suggestions made 
earlier. There should be another recorder for the large group to 
collect all the suggestions, (There may be new suggestions that 
no one thought of before,) 



Suggestsd Images : 

1, If the local factory/plant^ that employs 10% of the work 
force In the cominunity, closes and relocates in another state 700 miles 
away . . . 

2, If the draft for men^ aged 18-21, were operational . , . 

3, If the driving age were lowered one year . , . 
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Participant Materials: Activity Form #5-C/A 



OPEN IMAGES 



In "Open Imagis-' you will work with a small group to examine a 
situation you have picked from a selected listing. You and your 
group win think of different directions in which the situation 
could mova. Your group will then share Its ideas with the other 
small groups working on the same situation. 



Direation& : 

1, Your teacher will assign you to a small group, 

2, With your groups select one of the open-ended situations 
from the listing below. 

3, Take a few minutes to think of many possible ways to complete 
your group situation (2-3 minutes)* 

4, Ask for a volunteer In your group who will be a recorder and 
write down all the suggestions your group makes to complete your 
situation. 

5, Share your suggestions with your group. See how many the 
group can think up. 

6, Your teacher will stop your class after about 20 minutes s 
and re-group you so that all small groups that discussed the same 
situation can form one large group. 

7, Each small group recorder can read the suggestions made 
earlier. There should be another recorder for the large group to 
collect all the suggestions. (There may be new suggestions that no on 
thought of before,) 



Sugge&tmd Images ^* 

1. If the draft for men, aged 18-215 were operational * . . 

2. If men and. women must be represented in staff/clerical/ 
maintenance/administrative units of your school (or work) setting as 
they are in the student (employee) body ... 

3. If all area newspapers go on strike for six months . . . 

4. If I become the parent of a brain-damaged child . . . 

5. If I had to get by on 25% less money , » , 
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Facilitator tuide: Activity #6 



rUTURE WHEEL El em/JHS/SHS/ 

Coll/Ad 

Students look at a situation in terms of its current status, its 
antecedents 5 and its possible future diractions. They critically 
select the most likely and most desirable alternatives, and think 
how to move from the former to the latter. 

AntiaiDat^d Out games: Connecting past, present, future; exploring 
al ternati ve^. making conscious choices; working for change 

Aotivity Form: #6-£ ( al ementary) ; 6-J (junior high); 6-S (senior high); 
B-^C/A ( col 1 ege/adul t) ; Sample Future Wheel and Future Wheel 



1. Students review possible topicss selecting and checking one 
on which they choose to work, 

2. Students write selected topic on Future Wheel in segment 
marked "PRESENTS' 

3. Students think back a few weeks, months or years to image the 
slutation suggested In the topic as It v^as (or might have been) then. 
They fill in the segment marked "PAST" on the Future Wheel with that 
Image, 

4. Studints think about the future--about the ways 1n which the 
situation might changG. There should be several posslbil itles ; some 
changes might be bad* some might be "OK," some might be nearly perfect. 

5. Students fill in appropriate wheel segments , placing one star 
(*) 1n segment containing image they feel will most likely occur. They 
should put two stars in segment containing image they feel Is 
most desirable . 

5, Students write a paragraph (length should depend on age group) 
suggesting ways In which the most 1 Ikely could be improved in the 
direction of the most deslrabi e . 

7. Students should write (or discuss 1n class) how they, personally, 
could be Involved In bringing the most des irable "FUTURE" to their 
chosen "PRESENT" situation. 
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Participant Mauerials: Activity Form # 6-E 



FUTURE WHEEL 



In "The Future WheeV' you will be able to look at a situation as it now 

iSs as was last year, and as it might be next year. You will be able 

to select the way it probably will be, and the way it shoul d be. Then 

you can suggest how you can help it to be the way it should be, (See 
the sample Future Wheel on the next page,) 



Direatians: 

K Select one of the fonowing situations for your Future Wheel. 
Put a check mark next to the one you have chosen, 

2. Write your chosen "situation" in the wheel segmsnt marked "PRESE 

3. Think back to last year. How was the "situation" different? 
How did it affect you? Write your answer in the segment marked "PAST," 

4. NoWs think ahead to next year. How might the "situation" 
change? Might things get worse? Better? What would be the best 
way In which things might change? Try to think of at least two 
possibilities, including a desirable one, and write one in each 
segment marked "FUTURE," 

5. Look at the "FUTURE" possibilities, and put a star (^) into the 
whael segment with the "situation" you think will most likely occur. 

Put two stars (**) Into the segmint you think shoul d occur because it 
would be the best possibility, 

6. Now, try to figure out what you could do to make the "situation" 
with two stars (**) really happen. Write a sentence or two with your 
ideas for doing this. If you can't figure out how to do this^ write 

a sentence or two on why you feel the situation with two stars (**) could 
never happen. 



Suggested Situations : 

1, ' Best friend ii^ moving away this month, 

2, Sister or brother 1s being married this month. 

3, Your family is moving away this month, 

4, Sister or brother has just gotten a divorce. 
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Participant Materials; Activity Form # 6-J 



FUTURE WHEEL 



In "The Future Wheel" you will be able to look at a situation as It 
now is, as it was last year, and as It might be next year, You will 
be able to select the way it probably will be, and the way it should 
be. Then you can suggest how you can help it to be the way it shoul d 
be. (See the sample Future Wheel on the next page.) 



Djmaticns : 

1. Select one of the following situations for your Future Wheel. 
Put a check mark next to the one you have chosen. 

2. Write your chosen "situation" in the wheel segment marked "PRESENT 

3. Think back to last year. How was the "situatlun" different? 
How did 1t affect you? Write your answer in the segment marked "PAST." 

4. Now, think ahead to next year. How might the "situation" 
change? Might things get worse? Better? What would be the best 
way in which things m^ight change? Try to think of at least two 
possibilities, including a desirable one, and write one in each 
segment marked "FUTURE." 

5. Look at your "FUTURE" possibilities, and put a star (*) Into the 
wheel segment with the "situation" you think will most Hkely occur. 

Put two stars (**) Into the segment you think should occur because It 
would be the best possibnity. 

5. Now, try to figure out what you could do to make the "situation" 
with two stars (**) really happon. Write a sentence or two with your 
ideas for doing this. If you can't figure out how to do €hi%, write 
a sentence or two on why you feel the situation with two stars 
could never happen. 



Su^gBBted Situations * 

1. You have a new part-time job (before or after school). 

2. Grandparent who has been living with your family died last week. 

3. Foreign student arrivis to spend a year with your family. 

4. Best friend moves to another state. 
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Participant Materials: Activity rorm 



FUTURE WHEEL 

In "Tht Future Wheel" you will be able to look at a situation as 1t 
now as It was last ymr, and as It might be next year. You will 
be able to select the way it probably wil 1 be, and the way It should 
be. Then you can suggest how you can help 1t to be the way 1t should 
be, (See the sample Future Wheel on the next page,) 



Dir&ations ! 

K Select one of the following situations for your Future Wheel. 
Put a check mark next to the one you have chosen, 

2. Write your chosen "situation" in the wheel segment marked "PRESENT 

3. Think back to last year. How was the "situation" different? 
How did it affect you? Write your answer in the segment marked "PAST." 

4. 'Now, think ahead to next year. How might the "situation" change? 
Might thinos get worse? Better? What would be the best way In which 
things miyrit change? Try to think of at least two possibilities. 
Including a desirable one, and writa one in each segment marked "FUTURE." 

5. Look at your "FUTURE" possibilities, and put a star (*) into 
the wheel segment with the "situation" you think will most 1 Ikely occur. 
Put two stars (**) Into the segment you think shoul d occur because it 
would be the best possibility. 

6. Now, try to figure out what you could do to make the "situation" 
with two stars (**) really happen. Write a sentence or two with your 
Ideas for doing this. If you can't figure out how to do this, write a 
sentence or two on why you feel the situation with two stars (**) could 
never happen. 

Suggested Situations: 

1. You just quit school in your Junior year. 

2. You are a senior and were married this month to another senior. 

3. You are in process of buying (making payments) on a six-year-old 
gas-guzzler, going to school and working part-time, 

4. The draft for all young people, aged 17-25, has Just been 
enacted. (You are going to be 17 later this month.) 
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Participant Materials: Activity Form #6-C/A 



FUTURE WHEEL 



In "The Future Wheel" you will be able to look at a situation as it now 
is, as it was last years and as 1t might be next year* You will be able 
to select the way it probably will bij and the way it should be. Then 
you can suggest how you can help it to be the way It should be, (See 
the sample Future Wheel on the next page.) 



1. Salect one of the following situations for your Future Wheel, 
Put a check mark next to the one you have chosen. 

2. Write your chosen "situation" In the wheel segment marked "PRESENT 

3. Think back to last year. How was the "situation" different? 
How did it affect you? Write your answer in the segment marked "PAST." 

4. Now, think ahead to next year. How might the "situation" 
change? Might things get worse? Better? What would be the best 
way in which things might change? Try to think of at least two 
possibilities, including a desirable one, and write one in each segment 
marked "FUTURE." 

5. Look at the "FUTURE" possibilities, and put a star (*) into the 
wheel segment with the "sftuation" you think will most likely occur. 

Put two stars (**) into the segment you think should occur because it 
would be the best posslbnity. 

6. Now, try to figure out what you could do to make the "situation" 
with two stars (**) really happen. Write a sentence or two with your 
fdeas for doing this. If you can't figure out how to do tKis, write 

a sentence or two on why you feel the situation with two stars (**) 
could never happen. 



1. Seanlngly permanent severe drop has occurred in our oil 
supply due to destruction by sabotage of mid-east oil supplies (80%). 

/ - 

2. Standing army has been established this mo^th wherein all 
physically able persons serve on active duty for three years (18-21 ), 

and In the reserves for ten years (21-31). / 

/ 

3. College or community newspaper (only one) announces it will 
have to close down due to lack of interest on part of readers and 
advertisers. 
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FUTURE WHEEL 



Situation: 



A gang is operatmg in the school, causing harm to students and 
tsachen, damage to property, and theft of money and possessions. 



Possible Future 




ERIC 



The situation with two stars CV couh happen If more students would not be 
afraid of the gang kids, and would report threats or attacl^s or thefts w the 
nacher or principal as soon as they happened, AND the f^^^J^P"^^^ 
had the guts and help to enforce the rules. The parents of the bad students have 
fo ake some of the rssponsibility for straightening out their kids. 

I could help by telling my parents more about what happens in my school 
(I have been afraid to let them know what is really going on hare), and by 
making sure my friends are no t involved In gangs. 
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FUTURE WHEEL 
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Facilitator Guide: Activity #£ 



TIME LINE JHS 



Students project themselves Into the desirable short- and mid-term 
future, and explore what efforts are required to get there. 

Antiaipated OutaomeB i Imaging personal futures; examining obstacles j 
developing strategies for change 

Aativity Form : Sample Time Line and Time Line 



DipBations : 

1, Students think of one aspect of their lives over which they 
have some control* such as career or school goalSj participation in 
sports/arts, personal projects, 

2, On the "Now" end of the Time Line, students write the current 
status of the selected aspect (see sample Time Line), 

3, At appropriate places on the Time Line students note directions 
they would like their selected life aspect to take by a year from now, 
and by the time they*ve completed high school, 

4, In the spaces provided, students indicate steps they need 
to take to help reach the desired point. 

5, (Optional, at discretion of Facilitator,) Students draw a 
picture or write a poem or short scenario indicative of their short- 
or mid'term projected Image, 

f 
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Participant Matirialsi Activity Form #2 



TIME LINE 



In "Time Lines" you will look at your personal short- and inld-term 
future^ set a desirable goal for yourself, and anticipate paths which 
will help you reach your goal. 



Dir&ationa : 

1, Think of one aspect of your Hfe*-one over which you have some 
control--such as school or career goals, personal goals, family or 
social goals, 

2, Review the Sample Time Line. 

3, On the blank Time Line, write the current state of the Tife 
aspect you have selected/ 

4, On various points in time on your Time Line, note the 
directions you would like your selected Ufa aspect to take, 

5, In the spaces provided, indicate the steps you must take 
to bring yourself to each point on your Time Line, (If there are 
people or things which will hinder you, you can note them but , if 
you do, you must indicate how you can overcome such hindrances £r 
how you can pursue alternative paths to the same goal J 



0' 

\ 
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TIME LINE 



/ 



Now 



1 Jeai* From Now 



After High Sahool 



I-d like to be in 
the Spring play 
next year* 



I*m trying out for 
the Spnng play> 



What I must do to get here: - - - . -_ 

I mil take Theatre Arts nemt semester cmd 
try out for the plciy. 



Problems cmd alternatives (if appliaable) : 

There may be a progrm aonfliat so I aan^t 
td<e !n%eatre Arts and Math^ in wkiah aase 
I ^11 Join the Theatre Guild instead. 



I want to attend 
drma Bahool, 



What I must do to get herei 



I will take courses md smmer workeJwps in TheatrB Arts^ and try out 
for Civia ^teatre* I will volunteer to work with loaal theatre 
groups on stagearaftj and write for aatalogues to know what other 
high Bohool aourses to take* 



Problems and alternatives (if applicable): 

I may not be able to volunteer much Mme if I hme to work all 
swmer^ but maybe I can sign with a temporal employment aewiae 
and work when I aan. 
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Id? 



TIME ilNE 



Now • 1 Year From Now Afttr H 



What I must do to gtt here: — - — — — ^ 



Problems and alternatives (1f applicable): 



What I must do to get here: . — 



Problems and alternatives (1f applicable): 
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Facnitator Guide: Activity #B 



IF I WERE— 



JHS/SHS 



Studtnts become aware of various wiys In which people interact in 
Ufa through community-oriinted role-playing exercises. 



AnHaipated Qutaom&B : Assuming roles; becoming c1v1c-m1nded; learning 
listening skills ^ 



Aativity Form : #8 



Note : Prior to activity^ class creates * on 2" x 3" cards, "role 
cards" from listing on reverse of page* one role to a card. 
Include asterisks where applicable. Cards are then stored 
In a box until needed for activity. (Asterisk signifies 
1 icensed Jobs . ) 



Direationa ^ 

U Select from class a group of 4-6 students to represent the 
City Council (CC). This group then selects a topic of community 
Interest to be discussed. (Possible discussion topics are listed 
on reverse.) 

2. Other students represent a Citizen Interest Group (CIG) 
attending the Council meeting to raise questions on the topic being 
discussed. 

3. Each class memberi Including CC members, selects a role card 
from the box and thinks it through in relation to the topic to be 
discussed* 

4. The CC makes a brief statement of the issue before it, and 
the CIG members, as Interested and involved community members ^ raise 
questions (logical and/or emotional) from the stance of their assumed 
rol es .\ 

5. CC menbers respond to citizen concerns, remembering that, 
though they also have "roles" In life, they are public servants and 
must put aside their personal interests but not their values . 

6. Class discusses activity-derived learnings. 
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Participant Matirialsi Activity Fonn #8 



IF I MERE— 

In "If I Were—-," you will assumi a role as an adult in your community 
and, in that rolt* interact with other "adults" to examine and solve 
community problems. 

Direat€o]Wj 



1. Your teacher will select a small group (4-6) from your class 
which will represent the City Council (CC), The rest of your class 
will represent a Cltiien Interest Group (CIG), 

2. The CC group selects a topic of Interest to the community 
which will be on the "agenda" for a public meeting, (Topic may be 
selected from the listing on the reverse side or may be suggested 
by the CC,) 

3. Each member of CC and CIS selects a role card from the box and 
imagines h1m/herself in that role, 

4. One CC member makes a brief ptresentatlon of the agenda topic 
to be discussed, 

5. CIG members raise questions and issues (logical and/or emotional) 
relevant to the topic, from the role they are assuming. 

6. CC members present arguments on the questions and Issues* 

(CC members must remember that* although they each have a role to play 
as a private citizens they are public servants and must act as such* 
They should downplay their personal Interests * but not their personal 
values,) 

7. After completion of this activity^ discuss, as a classi what 
you learned from participating In this activity* 
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Pos3ibl& Di&ausHon Topias : (Class may think up othars) 

1. Nied for new high school 1n growing part of town 

2. Spread of adult book stores and movie houses near public library 
3* Strike by school teachers, custodians and secretaries 

4. Public transportation 

S* Request for permit to build housing on city park property 

6, Request for Increase in parking meter rates 

7. Raquest for increase In licensing faes for roles which are 
asterisked 



Passible EoIbs: (Class may think 

Farmer 
Shopkeeper 

Power Company Executive 
nallor 
*Auto Mechanic 
♦Plumber 

Doctor 

Teacher 

M1n1ster/Pr1est/Rabb1 

Pollceperson 

Marine 

Secretary 

School Custodian 

Mail person 

Motel Manager 

Librarian 

Banker 

Bank Teller 

FootbalT Coach 



up others) 

High School Student 

Lumber Worker 

Water Control Worker 

Advertising Executive 
*TV Repair Person 
♦Carpenter 

Psychiatrist 

Lawyer 

Computer Programmer 
♦Restaurant Worker 

Airline Pilot 
♦Junk/Scrap Dealer 

Judge 

Landlord 

High School Principal 
Biologist 
Sportscaster 
Real Estate Agent 
. ♦Avon Lady 
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Facilitator Guide: Activity #9 



AWARENESS ASSESSMENT JHS/SHS 



Students examine some issues and "Image" their impact over the next 
10-20 years on their o^n liveSi those of their family, their community, 
the nation and the world. 



Antiaipated Quiaomes : Connecting present and future^ examining relation- 
ships; Imaging futures 



Aativitu Fom : #9 



DireationB : 

1, Students read and think about the Issues presented. They should 
try to imagine what life would be like, over the next 10-20 years ^ for 
Nthe constituencies indicated, 

\ 2. Students should Indicate, with a circle, the letter suggestive 
of the most appropriate Msponse insofar as they can determine. 
They should write a brief comment for the way(s) In which the issue 
may possibly affect the various groups indicated, (If some groups 
are not affected by particular Issues ^ omit comments on them,) 

3, After all students have completed the Activity Form to the 
best of their ability, divide the class into small groups (3-4 students 
In each) and encourage them to discuss some of the Issues and the ways 
In which they Indicated the issues would Impact. Note : There are no 
"right" or "wrong" answers! 



1,1 
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Participant Materials: Activity Form B 



r AWARENESS ASSESSMENT 



In the "Awareness Assf ssment," you will be Sbls to explore issues 
designed to help you Image life as it will, be for you, your family, 
your community I the nation and the world t over the next 10-20 years. 



1, Read the Issue itatement and think about what your response 
might be. 

2, Indicate your "best-guess" response by circling the appropriate 
letter, 

3* Write a brief comment for the way(s) in wh1cn the Issue may 
affect the groups noted in the 10-20-year time frame Indicated above. 

4. After the group as a whole has completed the ^orni,'you will 
have an opportunity to break Into small groups (3*4 students each)^ 
and discuss your responses. Note : There are no "right" or "wrong" 
answers * 



\ 
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AWARENES S ASSESSMENT 



1, Lifi 1n thi future will be characterliid by more (a) space 
travel, (b) air traval , (c) land travel, (d) water (surface or 
underwater) travel , 

Effect on me: 

family: ^ 

community: 

nation: ' - 

world: ^ ^ 

2, Life In the future will be (a) more hectic, (b) slower paced 
(c) mora regulated by government, (d) less regulated. 

Effect on me: ^ 

family: .^^^---^ _„ 

commu n 1 ty • - . ■. 

nation: ■ ^ ^ 

world: 

3, Education will be primarily (a) in schools, (b) outside 
schools, (c) balanced between (a) and (b),^ 

Effect on me: ' 

family: - - 

community: • l_ 

nation: ^ . 

world: ^ - - 

4* Most people will live In (a) urban environment, (b) suburban 
environment, (c) rural environment, (d) space cities. 

Effect on me: ' " 

famll^y: 

cormnunlty: 

nation: 

world: 
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5. Piople look towaird the future with (a) grtat optimism, 
{b) moderate optimism^ (c) hopt but not optlmlsmi (d) modarate pissimlsm, 
(e) great pessimism-^ ^ 



Effect on me: 
family: 



eommutilty: 

nation: 

world: 



6. I Took to my own future with (a) great anticipation In being 
what : want to be, (b) concern that the world may blow-ttself up, 
(c) awareness of world problems impinging on my future^ (d) fear of the 
unknown. ^ 



Effect on me: 
family: 



cormunity I 

nation: 

world: 



7. The world is. (a) my oyster, (b) a breadline, (c) a tinderbox, 
(d) full of opportunity, (e) full of shrinking opportunity. 



Effect on me; 
family r 



contnunity: ^ 
nation: ' . 
world: ^ 
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Facilitator Guide: Activity #W 



PERSONAL LIFE LINE JHS/SHS/ 

Coll /Ad 



The "Personal Life Line" assists participants to examine "change'' 
points that have already occurred in their lives with a view toward 
recognizing them as they arise in the future, 

Antiaipated Outaomes : Recognizi ng stress poi nts ; analyzi ng events ; 
projecting future stress points 



AGtivity Form : #10; Sample Personal Life Line 



PiTeotions : 

1, Participants should have a long sheet of paper, about 20" 
wides unlined, 

2, Participants title the sheet, "Personal Life Line." 

3, Partici pants t working independently^ draw a line across the 
sheet. On left end they plot their birth date. 

4, For junior high school participants mark off line 1n 1-year 
Intervals, ending with last year* Older participants may use 2-year 
or 5-year Intervals, 

5, Students create columns below life line^ ending 4-5 inches 
from bottom of sheet, 

6, In appropriate columns, they indicate, briefly , major occurrences 
in their lives. 

7, Then they mark, with a red asterisk, those events or decisions 
where other chnicas might have been made, and write a sentence or two 
below the columns to indicate why the choice was unfortunate, what 
other choices they could--or should--have made, and how such other 
choices might have altered their lives (see sample Personal Life Line), 
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Participant Materials: Activity Form #W 



PERSONAL LIFE LINE 



In the "Personal Life Line," you will revlaw your life objectivelyj 
noting those events which were stress--or chdnge--po1nts ^ and which, 

decided differently, might have altered the course jour life. 



Dirsatians : 

1, On a sheet of unlined paper, about 20'' wide and 12-'-14" long, 
write across the top center ^ "Personal Life Line." 

2, About 2" from the top, draw a line across the sheet from left 
to right. 

3, On left end, on the line, plot your birth date, 

a. Junior High School Students--mark off line in 1-year 
intervals, ending with last year, 

b. Other Partlci pants— mark off line In 2-year or 5-year 
Intervals, ending with last year* 

5, Draw column lines below Life Line. to correspond to dates 
(see Sample), ending 4"-6" from bottom of sheet* 

6* In appropriate column write a brief statement of major 
occurrences 1n your life, as you remember them, (You may not have 
occurrences, for each column, but try to fill in as many as possible, 
even if you do so, not from personal recollection but from having ■ 
heard about them at home.. Do not leave more than three columns 
blank, ) 

7* Using red pencil or pens mark with an asterisk those occurrences 
or events where other choices might have been made that would have 
appreciably changed your life in a positive way * (Mark at least two; 
not more than four j , 

8, In the space below the charting of your Life Line, indicate the 
years which you asterisked, and next to each such year, write two or 
three sentences to indicate why the event had a negative impact on your 
life, what more positive decision you m1ght--or should--have made and 
how such a decision might have altered your life. (See Sample 
Personal LI fe Life. ) 



PERSONAL LIFE LINE 



3/1 4 /S4 


e5 


66 


67 


tW 


BP 


70 


?1 


72 


73 


74 


75 


76 


77 


78 


79 




Movad to 


Fall down 


SpiSnt 2 


Spant 3 


Had baby 


Stavted a 


StartBd 


Had a 


Grand^ 


Went to 


Janiae 


T rafi 


Joined 


Graduated 


Bro'hQ up 




miothar 


ataira and 


day 3 a 


day 3 a 


oitt&v 


priva te 


ballet 




fathep 


cmnp for 


moved 


away 


band 


Jr. Hig}u 


with 




Btat^ 


hj'oke my 


w&ek in 


Desk in 


before 


aalwol 


and 


baby 


disdj and 


3 weeka 


away , 




and met 


Piwm uith 


UawaTd 






front 


"Day 


''my 


aahool 




pimio 


biK^thaPj 


Grandma 




Started 




Hoiji& 


Hawj. }'d 












Cam'' 


B timna 








amftg to 




j'iute 




















a week 






joined 


live with 






























Scout B 


4 















lQ$7^Met other ahitdren but 
felt somewhat repeated, 
Wiah Mom }mdn^t gone 
baak to woi^kj We might 
have besn aloaer^ 



1970^Good aahootj but no one 
else from my neighborhood 
went. Would rather Imve 
gone to aahool whiah every^ 
one elBe in area attended^ 
(md fett more a pca^t of the 
Boaial saene^ 



2973^1 had to aiiaro Bmatl 
bedi^oom with Gi^andifiai 
We were always getting on 
eaah others nerves , I wish 
I had been more patient^-^syie 
had BO many experienoea to 
ahare that would have enriahed 
my own Zife^ 



l976^Th€ loss of Janiae 
was hard on mej but 
I probably blaiued alt 
my problcTfiB an Jic/r 
fnoving aWay^ I ahould 
have been matui^e 
enough to rsatiEe my 
nGar^faiture in math 
wai '^y fai4lt^^r,at 



Jan I 



have aaked for 
tutoi^ing f and saved 
my uarenta a tot of 
grief, I have a 
feeling they -ll be 
pressed to tznist me 
for a long time. 



ERIC 
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Facilitator Guide: Activity # IJ^ 

VALUE SCAN JHS/SHS/Col 1 /Ad 

In the "Value Scan," participants will indicate goals for the future, 
and, working 1n pairSj analyze their personal strengths and weaknesses 
with a viev/ toward deterfni ni ng how they might helo or hinder goal 
attainment. 



AnHaipated OutaameB : Goal setting; self-analyzing; imaging 

Aativity F orm: #11; Sample Value Scan Sheet A^ Value Scan Sheet A and B; 
Checklist of Adjectives 

Dimatiam : 

1. Pair off participants 5 numbering them "V and ''2." 

2. Pass out "Value Scan Sheet A^" one to each participant, 

3* Each person completes the "Goal" statement as shown on "Sheet A." 

4. Each member of the pair reviews silent! y the checklist of 
value objectives and then, 1n "Column l^'* checks off those appropriate 
to "1." 

5. Next to the check markj participants indicate by a or 
whether they regard the attribute positively or negatively, (Allow 
10 minutes for this activity.) 

6. Using '-Column 2/' members of the pair will do the same for 
team member "2,'' . 

7. When both columns have been filled in^ pairs compare and 
discuss results? and create a brief composite written description 
for each member of the pair. They should Indicate areas of streng''' 
and weakness* noting how these might help or hinder the goals 
established in (3). 

Optional: (Pass out Value Scan Sheet B) 



8, Using results of the "Value Scan Sheet A" each participant^ 
working alone , determines, in written forms potential for success for 
situations suggested on the "Value Scan Sheet B" using space beneath 
each situation. 

Note : 



For this activity participants should know each other fairly 
well. Do not, use at the beginning of a tenn/semester . 
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Participant Materia; s: Activity Form #J1 



VALUE_ SCAN 



The "Value Scan" wm encourage you to establish some life goals, 
and then critique yourself objectively to ascertain your personal 
strengths and weaknesses so you can determine how they will assist 
or deter your goal attalnnifint. 

Creations : 

1. Your Facilitator will pair off the groups each group member 
being designated "1" or "2/^ 

2. You and your teammate will each receive a ''Value Scan Sheet A." 

3. Review the sample on the next page^ and then, independently, 
complete the portion marked "My Goals*" 

4. Now, on your own , silently read over the "Checklist of Value 
Adjectives." In "Column 1|" check off those adjectives which seem 
appropriate to your team member designated "T." (Both of you will be 
"analyzing" the same team member at the same time, working independently J 

5. Next to each check mark, Indicate with a or whether 
you feel the attribute is a positive or negative' one. 

5. Using "Column 2" do the same for team member "2," (Now both 
you and your teamniate will be "analyzing" team member "2.") 

7. When you both have finished both columns, compare and discuss 
your joint "analyses." Jointly write up a brief description for each 
member of your team, (There should be one such wrlteup for each of you.) 
The writeups should show areas of strength and weakness ^ and indicate 
how they might help or hinder the goals established In (3), 
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EKLC 



VALUE SCAN SHEET A 

Sample 

My Goals: ■ . ■ . 

Eduaational: Gmduate Sohool 

FeTsonat: MaTT%ag&^ famityj aondo in the oity and oottage at ths 
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VALUE SCAN SHEET A 



My Goals : 

Educational : 



Career: 



Personal : 



ISO Ifo 



CHECKLIST OF VALUE ADJECTIVES 



Value Adjectives "1" "2" Value Adjectives "1" "2" 



Honest 






Sensitive 






Intell igent 






Overbearing 






Competitive 






Selfish 






Responsible 






Tradition-bound 






Cautious 






Systematic 






Refl ectlve 






Pushy 






Shy 






Guileless 






Stubborn 






Industrious 






Sympathetic 






Al truistic 






ChariTiIng 






Creative 






Hostile 






Cooperative 






Nervous 






Concerned 






Outspoken 






C1v1c-m1nded 






Neat 






Independent 






Patient 






Lazy 






Friendly 






Ideal Istic 






Enargetlc 






Curious 






Selfish 






Dependable 






Articulate 






Reliable 






Organized 






Spontaneous 






Committed 






Determined 






Suspicious 






Gregarious 






Thoughtful 






Amiable 






Attentive 






Ambitious 






Opinionated 






Adventuresome 






Serious 






Logical 






Aggressivs 






CI umsy 






Moody. 






Close-minded 






Compromising 






Secure 






Humorous 






Timid 






Shallow 






Fearful 






Persistent 






Conservative 






Assirtlve 






Asocial 









ERIC. 
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VALUE SCAN S' B 



Using the results which relate to you from Value Scan Sheet A, work 
alone to deternilne your potential for success in each of the fonowing 
situations: (Write tv^o-three sentences for each,) 

a. enlist 1n the military service after graduation from high 
school (or conege) 



b, purchase own car (or motorcycle) within six months of 
receiving driver's license 



beconie a candidate for school (or local) office 



d, plan a Zl-day bike trip to the Grand Tetons with two friends 



e, work after classis at a job that 1s tedious but appropriate 
to future .goals 
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f. join a commune (religious, philosophical, life-style, etc 



g. change career goals at age 45 
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Facilitator Guide: Activity #12 



AUTOBIOGRAPHIES SHS/Con/Ad 



In "Autobiographies," participants project theiTiselves 25 years 
hence, and image how the years wm have impacted on them, society^ 
the v/orld in generaK They will have specific topics to use as 
outlines for their autobiographies. 



Antiazvated Outaomes : Trend analysis and extrapolation; u;(amination 
of global as well as personal issues 



Aativitif Form: #1 2 



Dii'&a tions : 

1. Participants respond to open-ended outline with at least 
2-3 sentences. They shoyld mark (in left margin) whether they feel 
the future situation will be better (B) or worse (W) than today* 

2. .After completion of outline, participants write a page 
(use back of Activity Form)^ presenting an overview of all their 
responses--how they see life 25 years from now, and the areas In 
which they feel they (or government or nations) must expend more 
effort to produce a better outcome* 



Participant Matsrials: Activity Form #1? 



AUTOBIOGRAPHIES 



in "Autobiographies," you will think about and image a series of 
future-orlinted situations, personal and societal, as they might be 
25 years from now. You will tie them together into a composite^ and 
suggest areas which need more attention. 



Direations : 

1, Mentally project yourself into a future time 25 years hence. 

2. Respond to each of the open-ended statements on the outline 
below, using at lea%t 2=3 sentences for each statement. 



3, In the left margin, next to each completed statement^ indicat 
whether, in your/^plnion , the particular situation will be better (B) 
or worse (W) in the future than it is today. 

4. After completion of the outline, write a composite overview 
of your responses— a total look at how, based on the outline, you 

see life 25 years from now. Indicate the areas you feel show positive 
gains, as well as those in which you feel that you (or government 
or nations) must work harder to improve the outcome. 



Looking ahead 25 years, I feel the following situations 
wil 1 be true: 

(a) In regard to my high school /coll ege plans for my career 
goals,' I 



(b) In the past 25 years, my relationships with friends 
and family „^ _^___„__^ 




Outl ine 



B 



W 
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(c) The efforts of our government to ensure Ufa's basic 
necessities (food, jobs, housing^ health care) to 
its citizens 



(d-1) People in my age group (40-^50 years old) feel good about 



(d-2) feel fif^ustrated by 



(d-3) are really angry about 



(e) My place 1n the economic spictrum seems to be 
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m 



B W 



(f) Thi world's hunger problam (or population problam or 
energy problem) 



Areas of positive gain are: 



Areas 1n which Improvement Is needed are: 



1 
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Facnitator Guide: Activity Form #1 3 
NEXT YEAR THIS TIME — 



SHS/Coll/Ad 



In this activity, participants axamine various aspects of their 
short-term future (one year), think of how it can realistically 
be changed, indicate some desirable changes, and suggest ways to 
effect those changes* 

Antiaipat&d Ouiaomes : Imaging short-terni future^ projecting needs; 
effecting change 

Aativitu FoTw : #1 3 



DirBations: ^ 

1. Students give thought to the areas of their life as listed 
on Activity Form #13, 

2* Students project one year from now, and decide^ for each 
area, the kind of change they would like to see. 

3. Each studpnt completes the itlme line on his/her activity form, 
' indicating at appropriate junctures |along the way what must be done 

to effect the desired change, i 

4. When all time lines have been completed, students underline 
In red those actlnns they can reasonably expect to take, and why. 

5. In green (or other color) thiy underline those actions which 
they feel they cannot take* and 1nd1ca\te why. 
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\ Participant Materials: Activity Form #13 



NEXT YEAR THIS TIME-- 



In this activity* you will examine the short-term future (one year) 
in several life areas* detemilne what changes in each area you deem 
desirables and decide what must happen at various points in time 
so that the changes will occur/ 



Dir^ations : 

1. Review and think about the life areas suggested on the time 
1 ine form. 

2. Project yourself into a future that is one year from today, 
and* for each area, decide on one change you hope will occur. 

3. On the time line for each area, indicateShe "now" situation, 
the preferred future, and the steps necessary along the way (by you 
and/or others) to make the preferred future occur. 

4. After all time lines have been completed, underline in red 
those actions (intermittent and final) you feel could be taken, 

5. In green (or another color), underline those actions you 
feel are not possible. Indicate "why" in the spaces provided under 
each time line. Suggest a possible alternative action. 



My fmrtCly relatiamhipa are not Kk&ly to improve bBaauBe my mothBP 
pays more attention to my n&w 8t&p^fath&r ^td hi& needs than to me^ 
and when I try to talk to her^ Bh& Bhute m& out. I need to get up 
aonrage enough to ask % minieter/group leader to talk to all of us, 
I think that would help by giving us an objeative point of view from 
a person m all mspeat. 



Note : 

, All Time Lines are on the reverse page. 
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TIME LINES 



A. My Personal Life 

/ now / 6 mos. / . 12 mos, / 

Improbable(s): - ^ , 

AT ternatl ve( s) : ' 



B. My Famny Ralationihlps 

/ now / 6 mos, / 12 mos. / 
Improbabl e(s) : ■ 

Al ternatl vi( s ) • - 

C, My Social /Work/School Relationships 

/ now / 6 mos. / 12 mos, / 

ImpfobableCs) : 

Al ternatl ve(s) : 



EKLC 
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Facilitator Guidt- Activity #14^ 



NEWSPAPER REPORTER" 



JHS/SHS/ 
Coll /Ad 



In "Niwspaper Reportirj" participants projict themselves into the future 
to create an Image of what they would like to become • 

Antioipated OutGomes : Projecting; fantasizing; reporting; writing 



Aativitu Pom : #1 4 



Direations : 

K Participants picture their life as they want it to be five 
years from^ today, 

2. Each participant pretends he/she is a newspaper reporter, 
assigned to write a feature on someone just like him/her, 

3, Each participant selects one of the following newspaper 
departments for which to write (100-300 words) . (See Sample Article 
in Participant Materials for this activity,) 



Community News 
Drama/Theatre 



Science 



Business 



Sports 

Society 

Travel 



Obituaries 



Pol 1ce Reports 
(Other) 



EKLC 
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Participant Materials: Activity Form #U 



NEWSPAPER REPORTER 



In "Newspapir Reporteri" you will mentany put yourself into the future. 
You win pretend you are a newspaper reporter and write about a person 
just like youj indicating background, successes and failurets and 
experiences. 



1. Project yourself into a time five years from now. 

2, Assume the role of a newspaper reporter covering events 
surrounding a person just like you (five years from 



3. Select one of the newspaper departnients listed below, and 
write a feature story about "you" (100-300 words), (See Sample 
Article below,) 

Community News Science 

Drama/Theatre Business 

Sports Obituaries 

Society Police Reports 

Travel (Other) 

4. From your article, what can you say about yoursel f--your goals, 
your expectationss possible changes in course you may need to make soon? 



JtestBrdcyj Jan€ to^iouTj head of merahandiaing md marketing at 
Alti&d Fabriass Jna* j amiaimaed at a me&ting of the Bom'd of DirBotorB 
that ohm would be t&aoing the oompmy at thB end of tJw fi&aal yBm*, 
Ma* Bwpboup^ wfw tea been iHth Allied for eighteen montJm^ has aaaepted , 
a position as Via0--Pre8ident of Retail derations for General Fc^xH^qb 
Amalgcffnate^ Iiw, Dm^ng her tenure at Allisd^ Ms^ Barbow-B creative 
yet praatiaal ideas boosted sales over 200%» Her interest m%d involve^ 
ment in eorrmnmity aativities have helped make Allied a household word* 

Jme Barbotdr^ 22^ was bom in CrestvieWj Idaho^ and e^aated at 
the Pringle Sahool of MerahandiBizing %n San Franaisao where Mr f^ria 
designs won her national reao^ition and the oppoTtunity to work at 
Allied* She aarrpleted her M*B^A. reaently at Harvard, md plans to 
aombine her artistia c^iZitieQ and rmrnzgement skills in her new posi'^ion* 



EKLC 
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NEWSPAPER ARTICLE FORM 
Newspaper Departnient: 



What can you say about yourself--your goals? 

your expectations? 

changes in your life? 

\ 



H 




Facilitator Guide; Activity #15 



LIFE STYLES 



Coll /Ad 



-^L%fe Stytms*^ is a gmne developed by a World Future Soaieiy team. It 
is TBpro&iQ&d with permisBion fpomj and is available t}wough^ tJw 
WoTld Future SocHetyj 4926 St, Elmo Avenms Wa&hingtonj DC 20014. 
$3* SO eaahi pTepaid* 

"Life Styles'' helps players explore their ideas of happiness^ and 
examine their reactions to future happenings in their personal lives 
as well as in world occurrences. 



Antiaipated ^taome& : Evaluating values; solving problems; exploring 
alternatives 



Aativity Form: #15 ("Life Styles" Game) 

Direations : 

1, Determine number of participants who will be playing , and 
divide by four to know how many sets of materials you will need, 
(Each set accommodates four players,) 

2* Duplicate needed number of material s* and tape the two portions 
of the game boards together--Qr order appropriate number of originals 
from the .World Future Society. (For more permanent game boards, use 
Images board as a model and create your own on light- or medium-weight 
poster board* ) 

3, Divide participants into small groups of four players each. 

4, Provide each group one set of material s, and have them cut 
and sort cards and pieces, 

5* Review directions with participants. Including the scoring. 



Note: 



For 
or floor 



"Life Styles," you will need flat surfaces--tab1es and chairs^ 
space. 
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Participant Materials: Activity Form #n 



LIFE STYLES 



In "Life Styles," you txplore your idtas of what happiness is* md 
the ways in which internal and external experiences Impact on you, as 
you "age" from 20-80. 



Direptions : 

Your Facilitator will provide you with materials and directions 
for "Life Styles." 



A. 
•J 
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RULES 
Tha Ufe^Styles Game 

The object of Uf^tylsB Is to live as hap- 
pily id posalbid. But its underlying pur^ 
pose is to help playifs explore thtir own 
Ideas of happing and examine tMr 
aetlons to Xtm Kln^ of personal e^perf^ 
eno^ and world uondHions that ftiay 
ocour in the future. Ail pfayem begin the 
game at age 2D and twi^ every five years 
they a^ess their happiness-^ a a^ale 
of 04^{n view of tfw world situation de^ 
picted In the gafrie ar^ the ptrsorial ex- 
pefiifioes that happen to them in the ' 
course of the gaiTie. Just as there are no 
haid and fast ways of ludglng happinm 
In life, ihm are none in Ufs^tyt^s. A p^^ 
sonal ax^enoe that one player oon^ 
siderB diii^troud may troubie another 
player very little, Sorro players, no rnatter 
vvhat ha^ni to them in the pmei may 
r^^r g^ themieiy^ a on the happh 
nm Others rtvay find that the world 
situation and the d^umttanees of their 
penonaJ lives In tha game never quite en^ 
able them to rank tMr happlnm as a 
"4". Thm ^ rwn for both optimists and 
palmists Iri Ufe^tylm. At the end of the 
game--the end of your '-life"— a high 
score do^ not win nor a low ^ore 
Ufe^ty^s is a game of imagination and 
exploiitlon, noi competition. With every 
turn, playefB will find themselves discuss- 
ing the worid situation and the events of 
their own 'ilVM" The more willing playen 
are to probe the implloatlons of an e^no^ 
mlo deprMlOfi, for eKarr^lf, or a change 
of careers, the'more melting and reward^ 
Ing the game be^mes. 

UfshSty^s ^slits of: a gameboard, 73 
Personal ^cperlence oards divided into 
three de^ by age grmp 40^1 ^ 
and 36 ScerwrlD ^rdSj 19 ^lan^ 
wds, 2 Miracle Cure cards, 8 scorecards, 
and 12 playing piec^ (the large red cir- 
cles reprmnt the ptaym therhse^^ and 
the small plnl^ toarts repTMent children). 
Before beginning the gams thm p/ayers 
should Qut mjt $11 the ^fds and pieoss 
and famltlMm thsmBmhms with thmm. 
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The gameboard Is divided Into four play- 
ing blocks, each jcontalning four lifestyles. 
At the ^Inning of the game, playen 
^uld pla^ their playing ple^ In the 
Single lifestyle, but they are fme to move 
among the lifestyle throughout the 
game. The other lifestyles are Man^led, 
Ltvlng with Loverp ar^ Other Optioni 
QfQQp Marriage, Gay Mar- 
<QUT Choice). All playem, Includ* 
single playem, are mumed to have 
.inotional attachments to Imaginary "part- 
ner," although Married, Uving with Lsveri 
and Oth^ Options lifestyles presume 
deeper and more ^ure commitments to 
''partnera." 

. There are also outlined spac^ ori the 
gameboard for the Scenario cardSi the 
Penonal Experience ca^Si and the 
Change cards. 

ScorMtfd 

The score^rd is divided into five 
columns: '*BirthdaySi" "L^lng Back," 
"Rearing Children." '•Changing Uffr 
Styl^" and "Looking Ahead,'? The score- 
cmis enable playem to r^rd their 
scor^j and to keep track of their Agm, 
their children's ag^ and the order of 
movement within each tum. 

"LMking Back" and 
''Looking AhaatfV 

i^h player begins every turn except the 
first ^ meting his (or h^ own per- 
sonal happing on a scale of 04 jn the 
"Looking iack" column of the scorecard, 
These a$s^ments should te based on 
the player's past personal ex^en^i his 
llfMtyle, ifm world conditions indicated 
by the Scenario cards, and Specially on 
hjs phonal ^ew of what it all means in 
temris of his own pe^onal happing. 
When a player Is ''Looking i^ck," he Is 
e^luatlng where he has been, and where 
^ Is, tofoie mo^ng Into the yearn ahead. 
At the end of mry tum, after having 
dravfi a personal ex^rience card and per- 
^ps Influenced world eonditlons, each 
player has another chanoe to rate his ha^ 
pln^-— in the "Looking Ahead" columa 
Current world condltlonSi per^nal circurr^ 
stance, the pla^r^s own penonal ^lu^i 
and his l^pes for the future should all be 
a part of a player's assessment when he 
■looks ahe^." ^ores In the "Liking 



Back" and "Leaking Ahead" columns may 
be very different or very much the same. It 
is up to each player to decide. 

SCORING 
Qeneral Rules 

Each player assesses his own personal 
happing at the beginning and end of 
every tum on a scale of 04 where 0 Is 
roughly equal to "rock^ttom retten" and 
4 Is '1op of the world," (The first tum of 
each player is an exception. See below.) 

A player who becomes a parent should 
ma* a "B" In the "Rearing Children" 
column of the sc^ecard and place a 
small pink heail on top of his playing 
pieM. Four turns later, when the child Is 
20, the longsufferlng pamnt is entitled to 
a 4^ 1 " in the ^me column for success^ 
fully rearing a child, and should remove 
the child from the boan^. 




PlayefB may leave dependent children 
with their "partner" any time they change 
lifestyles, but doing so costs one point In 
the "Rearing Children*' column and they 
do not receive any points when the child 
reachei 20. % 

Any change of life-styles Involves a per- 
sonal c^t of " - 1," which should be re» 
corded in the "Changing Lifestyles" 
coliimn of the scorecard. 

Begliining the Qmmm 

To b^ln the game, ^pirate the ^rsonal 
Experlerwe cards Into the three age 
groups— 2W0j 4MDi and SOao— and 
shuffle each deck Place the decks face 
down In the appropriate ipaces on the 
gameboard. Next, shuffle the ^ange 
cards and place them face down In the 
center of the gameb^rd. Now separate 
the Scenario cards into the sIk subject 
categories, shulhfle each stack, and place • 
them face down in the designated ipaces 
on the gameboard. Tum over the top card , 
on each of the Scenario stacks This will 
describe the state of the world as the 
playeis enter their adult "lives," The oldest 
player goes first* 
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The First Player 

1, You begin Singia on your Mth births 
day. Draw a card from the 2040 Ptfsonal 
Experienc© decK Th© Personaj Expefienet 
cards depict various signiHcint events— 
both good and barj^that happtn to you 
In your 'life/* (Note: Singit players are pr^ 
sumtd to have tmotional attachrnents m 
their lives, so they do not e^ape the eN 
feats of such pa^nal ejiperjenc^ as 
'Vou (of your partnef) are pregnant" or 
"youf paftner develops a chfonje illnesSj" 
although they will probably not feel as 
itrongly affi€t@d by such cards as players 
in other life-stylos.) 

2* Sorm Pefionai Bcperfence cards Indh 
cate that Sfther you or your partner are 
pregnant* and you must decide whethw to 
keep the baby, put il up for adoption, or 
have an aboftion. Otherm Indlcatt that you 
have bacorn^ the guardian of a child and 
you must keep It. If you drew a '*child" 
card from the Personal Btp^ence deck 
and became a parent, mark a "B" In the 
"Reaflng Children" column of your score- 
card. Four turns later you may mark a 
" + 1" in the same column for successfully 
rearing a child, 

3* After you have drawri your Personal 
Experiahce card (and chosen among the 
altarnatlves it presents, if any) you may 
move to another life-style if you wish. If 
you do move, mark a " ^ 1 " in the "Chang- 
jng Ute-Styles" column of your icorecard. 
(If you also leave a dependent child be- 
hind, be sure to subtract one point In the 
"Rearing Children" column,) 
4, Some Personal Experience cards have 
the message "Draw a Change Card'* at 
the bottom. If you get one of these, do as 
the Change card directi and then put It at 
the bottom of the Change card deck. 
5* Now, tftking your personal clrcufrv 
stances and the world situation into ac» 
count, decide how happy you are with 
your outiook for the future and rank your* 
self on the happiness scale of 04 In the 
"Looking Ahead'* column of your score- 
card. The player on your left now begins 
his (or her) turn, (All Players follow the 
sama steps as the firSt) 
6* After all other players have.had a 
turn, you begin your second turn, at age 
25, by assessing youf happiness In the 
*%ooklng Back" column of your scorecard, 
(In all subsequent turns* you also begin by 
"Looking Back.") You need nOf grVe your' 
self thB same mting that you had at th& 
end of your last turn. Check the world sit^ 
uation again; it may wall have changed. 
When you assess your happiness at the 
beginning of a turn, you are "Looking 
Back," and evaluating your life tojhat 




7. At the start of your fifth turn, as the 
player who began the game, you will be 
^ years old, and you should draw from 
the seccnd deck of Personal Experience 
cards, labilled 4040. For the next four 
roundn. all players should draw from the 
40=60 deck. On your SOth birthday, draw 
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the top card of the 
M40 deck; other players 
should again follow suit. 
Throughout -the game, 
playmB should k&ep 
bU of thmrPmmnal 
Expermncm cards face 
up in front of thorn to 
remind th&m of their 
pBr$on&fhlstori0S- 

Ending the Gama 
If all playei^ sun/lve to age 80, they 
should look back over their lives and 
]udga their overall happiness one final 
time in; the "Looking Back" column of 
thtir storecards. No more cai^s are 
drawn, players should now subtotal ail 
four columns of their scorecarts. 
Compare the "Looking Back" and "look- 
ing Ahe^" cdumns to see whether play- 
ers were happier as th^ looked back on 
their liv#3 or as thty anticipated them. 
Now total all four columns, making sure 
to subti^ct points whtn nic^sary. The 
final score rtflMts how the playors viewed 
their "lives" overalls-looking back and 
looking ahead 

There are no winners or losers in L/?#- 
Sfy/ei, but players may want to use the 
following scale to help evaluate their 
*1ives." 

Scale of Heppiness 

Above go Utter Bliss ^ 

80-90 Radiantly Happy 

70^ Thp Good Ufe 

60-70 fmlnently Satisfactory 

5060 Not Bad 

40^ Could Haw Been Better 

^10 A Bummer 

Barely Endurable 
Below 20 Utter Agony 

SPECIAL MOTES 
Illnesses 

During the course of the game, players 
may contract a varisty of illnesses, some 
more severe than others. As with other 
events in the players* lives, it is up to the 
players themselves to decide how WU 
nesses affect them. In some cases (if a 
player his two heart attacks, for example), 
a player may die and be out of the game. 
In others. Illnesses can be chronic, but not 
necessarily severe. Players can also con* 
tract terminal illnesses, and if they are not 
saved by a Miracle Cure card, they are out 
of the game after their m%t turn. 

The Miracle Cure Cards 

There are two Miracle Cure cards among 
the Change cards, and they can turn up at 
any time. The player who draws a Miracle 
Cure card should keep it and draw an- 
other Change card. The card can be used 
to cure any illness or impairment (Includ- 
ing the effects of a heart ailack), but may 
be used only once. If the player who 
draws the Miracle Cure card chooses to 
use it to save another player, he simply 
lays it over the Arsenal Experience card 
that describes the player's illness, and 
that player is cured. However, a player 
with a Miracle Cure card may al^o keep it 
for himself to protect against illnesses 
that may affllet him later in the game. 



A FINAL REMINDER 

When the game is over and the players 
have totaled thair scores, no one ha%,won 
or lost— Instead the players have lived. A 
few points about Ufe-Styfes need to be re- 
emphasized, 

• First and foremost, Uf9-Style$ is a 
game of imagination and discussion. The 
most important "pieces" are the players 
themselves. Conversation stimulated by 
the game Is an integral part of the game 
itself. 

• All of the Scenario cards, Personal Ex- 
perlence cards, and llfe'Styles Influence 
each other. It Is up to the playere to ex« 
plore the changing worlds depicted by the 
cards and to assess their happiness In 
them. The cards, in a sense, are ques- 
tions: The players themselves must pro- 
vide the answera, ai^-^ i 




• The Influence of all the Personal Experi- 
ence cards a player draws continues 
throughout the game. They are the events 
of the player's past, ind although the Im- 
pact of many of them will decrease over 
jlme, others will remain Important through- 
but a player's life, A player may change 
careers early In life, for example, and al» 
though the event, may be important at the 
time, it may not seem as significant 30 
years later. But a player may also go 
blind, and even though the player may feel 
that the burden of blindness grows lighter 
over the years, it is still a condition that 
will influence the player throughout his 
lifti. 

• Finally, players are free to compare and 
discuss their lives during the game and at 
the game's end. But by playing Ufe-StyiBB 
again and again, players can explore 
some of the many different lives that each 
person can have. 



life-Stylm was developed by a World Fu- 
ture Society team consisting of Robert 
Sellm, David P. Snyder, Diane Smirnow, 
Ellen Dudley, Bruce Bigelow, Lane Jenn^ 
Ings, Susan Snyder, Sally Cornish, and Ed- 
ward Cornish, Contributions were also 
made by Steve Olson, Jerry Richardson, 
Julia Larson, Hugh Myers, Pag Powers, UrI 
Schoenbach, Terry Batt, Susan Echard, 
Janet Carson, and Margaret Rainey, The 
graphic design is by Diane Smirnow. 

The World Future Society welcomes 
comments and suggestions about L/7a- 
StylBB. Readers may mail thpir comments 
to Roben Selim, Staff Wiitfif, The Futurist, 
4916 St, Elmo Avenue, Wash?nnton, D.C. 
20014. 



SOCiAL^CiNARtO 

RETURN TO 
, TRADITIONAL 

STANDARDS 

• fmphasis on conformity 

• Tight restraints on sex 

• Criminil pdnaltiris for 
I narcotiGs 

' • Traditional sesr roles 



SPIRITUAL SCiNARlO 

PSYCHIC 
REVIVAL 



• Beijaf in ESP 

• Astrology is popular 

• Interest inTarot 

• Statismen consult 
psychics 



TICHNOLOGICAL SCtNARIO 

HIGH 
TECHNOLOGY 

• space axpioration ■ 

• ^lar powef satellitis 

• Micro- computers 

• Efficient masstranS' 
portation 



POLITICAL SCENARIO 

DEMOCRATIC 
UTOPIA 



• Citizen participation 

• Reipo^sive bureau- 
eracy % 

• Lagislative harmony 

• Dedicated poiitiGians 



QLOiALSClNARlO 

WORLDWIDE 
PROSPERITY 



• Rising pr^uction 

• Lower living costs / 

• Free trad© 

• Multi-national projects 



SOCIAL SCENARIO 

NEW EMPHASIS 
ON FAMILY 

• Young people many early 

• Children are loved 

* Training 4eurses for 
parents, 

* Government subsidies 
for families 



SPIRITUAL SCENARIO 

EASTERN 
RELIGIONS 
BOOM 

* Buddhist rnonks beg in 
suburbs 

* Crowds fni Sikh temples 

• Hindu status sold en 
streets 

• Mosques replace churches 



TICHNOLOGICAL SCtNARIO 



ERMEDIATE 
TECHNOLOGY 



• Solar heaters for homes 

• Organic farming 

• Neighborhood businesses 
and factories " 

• Many home crafts 



POLITICAL SCENARIO 

POLITICAL 
CHAOS. 



^ Irregular elections 
• Extremist parties - 
' Fr^uent riots 

Bpmbings and assassin 

nations 



atOBAL SCENARIO 

WORLD 
GOVERNMENT 



» Elected, world parliarflent 
» Intematlonal money 
* Qlobal peacekeeping 
force 

' A Resident of the iarth 



SOCIAL SCENARIO 

SOCIAL 
ENGINEERING 



• Ranned communities 

• Licenses for parints 

• Sterilization of th© unfit 

• Govemment supervises 
child developrnent 



SPIRITUAL SCiNARIO 

CONTAGIOUS 
OPTIMISM 

• All problims seem 
soluble 

• Confidence everywhere 

• Doomsayers are ignored 

• Enthusiasm In busi- 
ness and govemment 



TECHNOLOQICAL SCENARIO 

LOW 
TECHNOLOGY 



• Manual labor 

• Home food production 

• Subsistence farming 

• Few luxuries 



POLITICALSCENAfilQ 

MILITARY 

OLIGARCHY 



• Military clique In ^wer 

• Political prisoners 

• Return of spoils system 

• Censorship of news 
media 



GLOBAL SCENARIO 

OVER. 
POPULATION 



• Widespread famines 

• Abysmal poverty 

• Global epidemics 

• Intermittent wars 



SOCIAL SCENARIO 

ULTRA- 
INDIVIDUALISM 

• Str^ on Individual 
pleaaure 

• Self development cults 
« Increasing divorce 

• Abandonment of 
children 



Spiritual SCiNARIO 

TRIUMPHANT 
SECULARISM 



* Churches close 

* Christians woiship 
secretly 

• Bible out of print 

• Clefgy seek other work 



TICHNOLOGICAL SCENARIO 

TRIUMPHANT 
TECHNOLOGY 

* Computers wive 
global problems 

» Disease and aging are 
conqyered 

* Robots do rnost work 

* Contact with extra^ 
terrestrial civilizations 



POLITICAL SCENARIO 

ULTRA- 
LIBERAL 

ERNMENT 

^ Guaranteed income 
' Free health and rnedl^ 
cal sen/lces 
' Huge bureaucracy 
' High taxes 



GLOeAL SCENARIO 

INTERNA. 
flONAL 
ANARCHY 

» Terrorist attacks 
* Restricted travel 
' Abandoned cities 
> Sporadic warfare 



SOCIAL SCENARIO 

WIDE FREE- 

DOM FOR 
LIFE-STVLES 

• Many unmamed 
couples live together 

* Serial monogamy (mar- 
rlag&divorcfrfemarriage) 

• Homosexual marriages 

* Group marriages common 



SPIRITUAL SCiNARIO 

RESURGENT 
CHRISTIANITY 

• Churches are packed 

* Bible studies In sch^ls 

* Stress on Ten 
Commandments 

• Daily prayers in home 
and workplace 



TiCHNOLOGlCAL SCENARIO 

TROUBLESOME 
TECHNOLOGY 



• Air and water pollution 

• Environmental destruction 

• Unpredicted climate 
changes 

• Breakdowns In systems 



POLITICAL SCENARIO 

ULTRA- 
CONSERVATIVE 
GOVERNMENT 

• Low taxes 

• Criminals sternly punished 

• Reduced welfare 
payments a 

• Small bureaucracy 



GLOBAL SCENARIO 

INTERNA. 
TIONAL 
COOPERATION 

• Soviet'U.S. cooperation 

• European unification 

• JapanChina customs 
^: union 

• United Statesof Africa * 



SOCIAL SCENARIO 

LIBERALIZA- 
TION OF 
SOCIAL 

STANDARDS 

• Emphasis on diversity 

* Total sexual freedom 

* All drugs legalized 

• Public nudity allows 

ECONOMIC SCINARIO 

ECONOMIC 
DEPRESSION 



SPIRITUAL SCENARIO 

DOOMSDAY 
ANTICIPATED 

• People abandon Jobs 

• Prophets attract millions 

• Crowds gather on 
hilltops 

• Sins am publicly 
confessed 

ICONOMIC SCINARIO 

CONSUMER 
ECONOMY 



TECHNOLOGICAL SCENARIO 

ULTRA 
TECHNOLOGY 



• T^t tube babies 

• Cloning 

9 Genetic manipulation 

• Permanent settlement 
en Mara 



ECONOMIC SCENARIO 

RAMPANT 
INFLATION 



POLITICAL SCINARIO 



COMMUNIST 
GOVERNMENT 

• Non-communist parties , 
curbed 

• Dissidents are Jailed 

• Press must support Party 

• Government owns 
industry 

ICONOMIC SCENARIO 

RECESSION 



GLOBAL SCENARIO 

NUCLEAR 



* Two billion casualties, 
« Cities atendoned 

* Radiation sickness 

* Looting and martial law 

IMPORTANT^ If this card re- 
milni fide up fdr two full 
rsundi, the gime indi, 



ECONOMIC SCENARIO 

PLANNED 
ECONOMY 



• 35% unemployed 
•^™"dlln8s and soup 
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lens 

_ nessai go bankrupt 
te[Ja works programi 



• High qyailty products 

• Truth in ^diirtlslng 

• ^nsu mar Ombudsman 
, • Fast r©spor« to 

complaints^ 



• Sf^roeketlng pricts 

• Savings eroded 

• Increaiing pefsonal debt 

• Speculation In com- ^ ^ 
rrradltlts 7 O 



• 10% unemployed 

• Few oppoftunHies 

• Slow economic growth 

• Strained welfare 
aystim 



• Industries nationalized 

• Wage^rtce controls 

• Antral planning 

• Luxuries ftstrlctid 



GLOBAL 
SCENARIO 



POLITICAL 



SPIRITUAL 
SCEimRlO 



SOCIAL 
SCENARIO 



GLOBAL 
SCEMARIO 



POLITICAL 
SCEMARIO 



SPIF rUAL 
SCENARIO 



SOCIAL 
SCEPiARIO 



GLOBAL 
SCENARIO 



POLITICAL 
SCENARIO 



SPIRITUAL 
SCENARIO 



SOCIAL 
SCEMARIO 



GLOBAL 
SCEriARlO 



POLITICAL 
SCENARIO 



SPI RITUAL 
SCEMARIO 



SOCIAL 
SCENARIO 



GLOBAL 
SCENARIO 



POLITICAL 
SCENARIO 



SCgflABl^ 



SPIRITfJAL 
SCENARIO 



SOCIAL 
SCENARIO 



GLOBAL 
SCENARIO 



PHLITICAL 
SCErJARIO 



SPIRITOAL 
SCENARIO 



SOCIAL 
SCENARIO 



Q ECONOMIC 
ERIC SCENARIO 



ECONOMIC 
SCENARIO 



ECONOMIC 
SCEMARIO 



ECONOMIC 
SCENARIO 



You mature but your 
partner doesn't 



You can have no (more) 

children 

If you later draw a card that 
reads "you (o?^ your partner) 
are pregnant/' draw again. 



You (or your partner) 
are priignant 

You may: 

1. Keep the child (mark a "B" 
on your scorecard) 

2, Put the child up for adoption 
a have an abortion 



You're fired 



Your partner decides to 
pursue a career 



You (or your partner) 
are pregnant 

You may: 

1. Keep the child (nnar1< a "B" 
on your scorecard) 

2. Put the child up for adoption 

3. Have an abortion 



Court appoints you 
guardian of your sister's 
1-year-old daughter 

Mark a "B" on your scorecard 



You meet a more 
attractive partner 



DRAV/ A CHANGE CARD 



You try swinging 



Your relationship 
breaks up 



You change your career 



Yoy*re deeply isi love 
v^lth your partner 



DRAW A CHAMGE CARD 



DRAW A CHANGE CARD 



DRAW A CHANGE CARD 



DRAW A CHANGE CARD 



You are transferred 

but partner has 
commitments and 
cannot go with you 



You (or your partner) 
are pregnant 

You may: 

1. Katp the child (mark a"' B" 

on your scorecafd) 
t Put the child up for adoption 
3. Have an abortion 



Court appoints you 

guardian of your 
brother's 1-year-oid 
twins 

Mark a "BB** on your scorecard 



Your child dies 



If you've n^ver had a child, 
draw again 



A blast from the past 



A pravious partner whom you 
still love wants to resume 
relationship 



You aiid your partner 
separate amicably 



Do not subtract a point for 
changing life-styles 



You develop a chronic 
Illness that slows you 
down 



You (or your partner) 
are pregnant 

You may; 

1. Keep the child (mark a '^B" 
on your scorecard) 

2. Put the child up for adoption 

3. Have an abortion 



You win the lottery 
$100,000 prize 



Your partner has an 
affair ^th a member of 
the same sex 



You get a promotion 



You run afoul of the law 
2^year Jail term 



D^W A CHANGE CARD 



DRAW A CHANGE CARD 



D^W A CHANGE CARD 



DRAW A CHANGE CARD 



Your partner becomes 
unemployed 



You (or your partner) 
are pregnant 

You may: 

1. Keep the child (mark a "i" 
on your aeorecard) 

2. Put the child up for adoption 

3. Have an abortion 



You're elected to a 
local political office 



Court appoints you 

guardian of two 
lO^year^old children 

f^ark a "BB*' on your scorecard 



Your partner tecomes 
famous 

ERIC 



Your partner wants to 
alter the nature of your 
relationship 



You inherit one million 
dollars 



You become 
unemployed 



PERSONAL 

EXPERIEnCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 

EXPERIENCE 

20-40 



PERSONAL^ 
EXPERIENCE 

20-40 



^PERSONAL 
EXFEHiiHiMCE 

20-40 



_PERSONAL^ 
EXFfcHlEMCt 

20=40 



^PERSONAL 

tXt^ERifiNCE 

20-40 



PERSONAL 

EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
EXPERIENCE 

20-40 



PERSONAL 
p,.Yr?2RIENC£ 

^40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



Your partner leaves you 



You have a terininal 

illnass 

Unless you are saved by a 
Miracie Cure card, or draw a 
Miracie Cure card on your 
nmi turn, you're dead (and 
out of the game). 



You volunteer to teat 
th€ anti-aging pill 



You*re on a fiKed Income 



You start 
a second career 



You sell your memoirs 



You develop a deep 
relationship %vlth your 
present pailner 



Your partner dies 



DRAW A CHANGE CARD 



DRAW A CHmm CARD 



DRAW A CHANGE CARD 



DRAW A CHANGE CARD 



You have a heart attack 



If you have a second heart 
attack before being cured by 
a Miracle Cure card, you're 
dead (and out of the gam©). 



Yoyr pssrtner beconiss 
more materialistic 



You QO b^Ck to SCliOOl 



You have a heart attack 



If you have a sacond heart 
attack before being cured by 
a Miracle Cure card, you're 
dead (and out of the game). 



Your partner becomes 
an alcoholic 



You start your own 
business 



You go broke 



Your partner has a 
saiiualiy liberating 
ej^perlence 



You (or your partner) 
are pregnant 

You may; 

1. Keep the child (mark a"B'' 

on your scorecard) 
Z Put the child up for adoption 
3, Have an abortion 



You have a steady 
Income 



Your partner becomes 
a paraplegic 



You undergo six months 
of psychotherapy and 
develop a better under* 
standing of yourself 



DRAW A CHANGE CARD 



DRAW A CHANGE ^RD 



DMW A CHANGE CARD 



DfWW A CHANGE CARD 



Your job dead ends 



You have a heart attack 

If you have a sacond hsart 
attack before being cured by 
a Miracle Cure o^rdt you're 
dead (and out of the gafne). 



Your partner dies 



You fail madly In love 
with someone new 



You receive a year's 
sabbatical with pay 



Your partner adopts an 
unconventional religion 



An elderly parent moves 
In with you and stays 
10 years 



You achieve 
professional success 



D^W A CHANGE ^RD 



D^W A CHANGE CARD 



DRAW A CHANGE CARD 



D^W A qHAWGE CARD 



You receive an honorary 
degree from a local 
university 



You go blind 



You and your partner 
share a deep common 
ejiperlence that 
enriches your lives 



Your partner quits Job 



PERSONAL 

60-80 



PERSONAL 

EXPERiENCE 

60-80 



PERSONAL 



•XPERIEl 

60-80 



ICE 



PEHSONAL 

EXPERiENCE 

60-80 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 



PERSONAL 
EXPERIENCE 



PERSONAL 
EXPERIENCE 

60-iy 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERiENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 

EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 

EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 

EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERmNCE 

40-60 



PERSONAL 
EXPERiENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

ERIC 40-60 



PERSONAL 
EXPERIENCE 

40-60 J - 



PERSONAL 
EXPERIENCE 

40-60 



PERSONAL 
EXPERIENCE 

40-60 



You are forced to retire 



Your partner has an 
affair with a member of 
the opposite sex 



Your partnar acquires 
a heavy debt 



You win a 
round-the=worid cruise 
for 2 



RAW A CHAMGE CARD DRAW A CHANGE CARD DRAW A CHANQE CARD DRAW A CHANGE CARD 



Your partner's Your sister dies and 

30-year-o!d niece and Your partneL ^tlrea leaves you her You save a life 

her husband move In condominium In Florida 



You have a mystical Yoy MOST You MaST You MOST 

experience cliange one Change OH© change one 



scenario scenario scenario 



You MAY 
change one 
scenario 



You MAY 

change one 
scenario 



You MAY 
change one 
scenario 



You MAY 
change one 
scenario 



YouMCIST 
change the 
political 
scenario 



You MUST 
change the 
political 
scenario 



You MUST 
change the 
econoinlc 
scenario 



You MUST 
change the 
economic 
scenario 



You MUST You MUST You MUST You MUST 

change the change the change the change the 

spiritual spiritual technological technological 

scenario scenario scenario scenario 



□QUO 

If o 



tCONOMlCSCiNARjO 

BOOM 
ECONOMY 



* Abundant Jobs 
^^flconomlc growth 
g Incomes 



ERIC 



You MUST 

change the 
social scenario 



You MUST 
change the 
social scenano 



You MUST 

change the 
global scenario 



MIRACLE 
CORE CARD 

Cures any Illness or impair- 
ment of any player. May be 
used only once* 



You MUST 

change the 
global scenario 



MIRACLE 
CURE a\RD 

Cures any illness or impair^ 
mint of any player. May be 
used only once, 



CHILDRiN) 



PERSOMAL 
EXPERiEHCE 

60-80 



PERSONAL 
EXPERiEPICE 

60-80 



PERSOMAL 
EXPERiiENCE 

60-80 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 

60-80 



PERSONAL 
EXPERIENCE 



PERSONAL 
EXPERiENCE 



PERSONAL 
EXPERIENCE 



CHANGE 



CHANGE 



CHAWGE 



PERSONAL 
EXPERIENCE 



CHAMGE 



CHAPiGE 



CHAMGE 

\ 



CHAMGE 



CHANGE 



GE 



CHAMGE 



CHAWGE 



CHANGE 



CHANQl 



E 



CHAMGE 



o CHANGE 



CHANGE ibu ^ CHANGE 



economic: 

SCfeNARSO 




HAPPINESS SCORECARD 

DRAW ^ CMQ 

LOOmfid^nEAmnQ CHANQlfHG LOOKING 
BACK T .HILDREN LIFE-SrVLES AHEAD 



20th 






25th 






30th 






33th 










40th 








45th 






50th 




i 


S5th 






- J 








iSidg jnd drjiW tram trt 60-80 oeci* 


60th 






' - M 
1 


65th 








70th 










75th 










80th 




HAPpy 30th BIRTH D&y* IgeK bact^ 3i ysuf iifi Ofie msri timt 




SwOtgfa! eacn epiymn , 


nd comoaf? lOQKiNG BACK im LOOKiNG AHEAD 


surroTAL 










TOTAL VOaR HAPPifiESS 


POlNTSi 


















HAPPINESS SCORECARD 



20th 
25th 
30th 

40th 
45th 
50th 
55th 

60th 
65th 
70th 
75th 
80th 

SUBTOTAL 



LOOKING 
BACK 



STAHr HERE ^ 



EABmO CHANGlNa LOOKING 
CHILDREN LIFE STYLES AHEAD 



HAPPY BlRTHDAy'^Og rQ-UV Pii! 2O'40aeck isitje jtid dfdw trDm the 40-tiOeeck 



HAPPY BIRTHOAY ygu fe 60' Put 40=60 GicK asidg jng draw (fsm me eO BO ijeck 



HAPPy 80th BIRTHDAY' LpOk Back a\ yfluf lite ong mafe (ime 



Subtstal gach eglumn and egmparg LOOKING BACK and LOOKING AHEAD 



TOTAL YOUR HAPPINESS POINTS: 



ERIC 



HAPPIHESS SCORECARD 



rim 

^ DRAW A CARD 

LOOKING^^REARING CHANGING LOOKING 
CHILDREN LIFE-STYLES AHEAD 



giRTHOAys BACK 

20th ; s^^^^^ERE^ 
25th 
30th 
35th 



HAPPy BlRTMnAV you f% 40' P'jf 20'40 ds^w aside ana draw Irom jOg 40^60 dseX 



45th 
50th 
55th 

60th 
65th 



HAPpy BiRTNOAY-you rg 50' P'Jl 4Q=B0 iscN sstdl d draw Ifsm the SO-SO deck 



75th 
80th 

SCJffrOTAL 



HAPpy goth BIRTHDAY' iQQk oacK at yguf iifl gne mori time 



SuDiotai ixn eotgmn iiid comoifi LQOt<iNG iACK and LOOKING AHEAD 



TOTAL YOUR HAPPINESS POINTSi 




HAPPINESS SCOREWRD 



DRAW A CARD 



BIRTHDAYS 

20th 

^2 t 

30th 

35th 

40th 
45th 

50th 
55th 

60th 
65th 



'bEARIIMQ CHANGlrHG LOOKING 
CHILDREM LIFB ST¥LES AHEAD 



START HERE 0 

































HAPPY BlR.THOAy=ygij re 40' Put 20^40 deck aside and draw ffdrri the 40-60 deck 



HAPPY BiRTHOAY^you re 60' Put 4Q-60 dgck liide Ind draw Irgm m 60^80 deck 



75th 
80th 

SUBTOTAL 



HAPPY 8Qlh ilRTHOAY' L8oN back al>ouf m oni mflfB lime 



Sufiiotal each coiumn and cQmpare LOOKING BACK ind LOOKIfjO AHIAD 



TOTAL YOUR HAPPINESS POINTS; 



20th 
25th 
30th 
35th 

40th 
45th 
50th 

55th 

60 th 
65th 
70th 
75th 
80th 

SUBTOTAL 



HAPPINESS SCORECARD 



LOOKiHC''^REARmG CHAMCING LOOKING 
BACK CHILDREN LIFE^STYLES AHEAD 



HAPPy BiRrHOAY ymi rg 40' M IQ iQ ttfck i%m and Sf 'rsm ihe 40=60 deck 



HAPPY BiRrHOAV ysu rt 60* Put 4Q^iQ digit a^ffl? and flr^w rfsm ins 60^80 dsc^ 



HAPPY 30th BIRTHDAY' Lwk hm at yeuf ifl? one msri lime 



SuBiQUi eacn coiymn and Cflmpafe LQQKiNG BACK and LCOKING AHlAD 



TOTAL YOUR HAPPINESS TOINTSi 



ERLC 




imrfiGA'fS 

20th 
25th 
30th 

35th 

40th 
45th 
50th 
55th 

60th 
65th 
70th 
75th 
80th 



HAPPINESS SCORECARD 



ORA'iV 4 CARD 

LOOKlMO^^REARIMa CHAPIOINQ LOOKIMG 
BACK [ CHILDREN LIFE-STSfLES AHEftP 



STjai HIRE 



Hkprt BiRrHOAV yog 19 m< Put ;n 40 deck Midtanfl draw riom ins ^O iOdKii 



Hjsev 3'i(ln04V yiu 'ISO' Put W id decli Jiiae ani) ilijw ((cm l(!«80-B0 fleck 



H4PSV 8om BiBtHOAV \.m'' Mck II ysuf »'« on« mote 
SgOISMi 'SKB tl'u'^ii ("a to'flil.irt LOOKIHO SACK I"!! iOOif lNa AHEAD 

S»J8TOTAU L r _ 

TOTAL YOUR HAPPIMESS JOINTS: 




HAPPINESS SCORECARD 



aifiiMDAys 

20th 
25th 
30th 

40th 
45th 
30th 

S5tii 

60th 
tiSth 
70th 
75th 
80th 

SUBTOTAL 



LOOKlNG^^REARiNQ CHANGING LOOmNQ 
BACK — ..^^^^,.^0 



CHILDREN LIFE-STVLES AHEAD 



HAPPY QlRTHOAY ypuV-B 40' Put ?0^0 deck isds ifid df jw \mm im 40 60 defile 



PPY amTHOAY^you fg 60' Put 40=60 deck asidt and draw Ifam m 60-80 dech 



HAPPY BOih BiRTHDAY' LodH back al ySur life one msfe lime 



SuBlBtal column and compare LOOKING HACK and LOOKiNfi AHEAD 



TOTAL YOUR HAPPINESS POJNTS: 




HAPPINESS SCQRECARD 



amTHDAYS 

20th 

25th 
30th 
35th 

40th 
45th 
50th 
55th 

60th 
65th 
70th 
75th 
80th 



DflAWACApO 

LOOKING''^REARmG CHANGING LOOKING 
BACK TcHlLDRSri UPE-STYLES AHEAD 



START HERi ^ 



MAPPy BIRTHQaY yflu'fg 40' Pu! 20-40 dfck aSidg and dfa^v UQfn Ihg 40^60 d-ack 



riAPPV BiRTHDAY you fg 60' Pwl 40 60 fitcH jside and draw mm m 60^80 Cm 



































HAPPy BHlh BIRTHDAV' im bask lift Om fflori \<m 



Syoiotai em CQlumn did csfip.^ff LOOKING BACK arid LOOmNO AHEAD 



SUBTOTAL [ 
TOTAL YOaR HAPPmESS POINTS; 



i / 



Facilitator Guide: Activity #16 



LOOKING BACK Coll /Ad 



"Looking Back" enables adults to view past decisions with maturity 
and objectivity. It encnuraqes them to re-think portions of their 
lives and suggest altnrnative paths they might have taken and may 
yet follow. 

Antiaipated Outaomes : Objective reviewing of past; acknowledging 
judgment errors; suggesting positive futures 

Aativity Farm : #16; Sample Open-Ended Statements 



DivBations : 

K Participants respond to all Qpen-ended statements on Activity 

Form, 

2. Participants divide into groups of 3-4 and discuss their 
responses* Allow 15-20 minutes for discussion. 

3. Following discussion, participants each complete following 
statement related to their activity: "To make my wish for the next 
five years come true, the first step I must take 1s — ^To take this 
step I need to---I do not feel this goal Is feasible for me. To 
make it more reasonable I should plan for the following--^" 
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Participant Materials: Activity Form #16 



LOO KING BAC K 



In ''Looking Back'' you will examins past decisions which, while you 
may not regret^ you would have made H ■ i^ferentl y had you owned a 
crystal ball. You will also project yourself five years hence, 
indicate what you want for yourself by then, and outline steps 
needed to get there. 



Dtrsations : 

1. Read over and think about open-ended statements. Select a 
key time for you 1n the past 5 years (5 years agos high school 
graduation, college graduation, first real job, etc j 

2. Respond to each statement as genuinely as you can, 

3. Break into small groups of 3-4 each, and discuss for 15-20 
minutes: responses, directions, possible past errors 1n judgment, what 
you could have or should have done, 

4. Instructor will give you instructions for the last portion 
of this activity, 

Open-Ended Statements to Complete (Sb& Smrple) 

1. Five years ago, (or) when I ^ I wish 
I had ^ 



2. If I had _________________ at that time, I 

would now be _______ 



3. Over the next 5 years, I v\dnt to 



4, By the end of 5 years, I will 
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SmmUs QD&n^End&d S tatemQp.ts 



1, kiisn I gmdiiaisd from aollegej I iHsh I had aaaepted the off 
of a posiHon as saaiaL aasswopkerj &ven though I md >iat planned on 
soaial uopk, 

2. , - If I had worksd at that job, I would now be experienaed in 
Dimator of the county soaial set'via&s agenay, 

3, Over t}w next S yeai'Sj I want to lec^n Spanish^ takB on a 
ahatlenging job in a new line of wor^k^ and age gy^aae fully , 

4. By the end of 5 tyeai's. J will probably retire /rom the work 
jorld and join my husband in iBisux^s pursuits. 
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